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Executive Summary

The reauthorized Carl D. Perkins Act of 2006 is an opportunity to follow the child, as students in career and technical education move from elementary school to postsecondary education, or as they transition into the workforce.  New Hampshire’s plan foresees a system that supports students in their career development, starting with career exploration in middle school and ending with rigorous, technical instruction for students about to enter the workforce.

The Five-Year Plan covers the final years of the reauthorized Perkins Act, from July 1, 2008 to June 30, 2013.  A one-year transition plan was submitted and approved by the US Department of Education one year ago.  During the transition year, planning input was received from stakeholders across the state: from employers, postsecondary institutions, and secondary educators in career and technical education and educators providing instruction in the core academic areas.  The resulting Five-Year Plan proposes educational improvements in three areas: academic integration, accountability, and student transitions from secondary to postsecondary education.

Academic Integration—When drafting the Perkins Act, Congress gave high priority to integrating rigorous academic standards into career and technical education (CTE).  New Hampshire’s plan seeks to meet this challenge by bringing close alignment between CTE program competencies and the academic standards contained in New Hampshire’s grade level expectations.  Crosswalks will be developed to evaluate the degree of alignment between CTE content and core academic standards.  Where necessary, the academic content of CTE program competencies will be strengthened.  By the end of the first of the five years, a system will be in place to continually determine the academic rigor of CTE and to strengthen academic content where needed.

Results from the New England Common Assessment Program will serve as the measure of how well CTE students meet rigorous academic standards.  Assessment results will be used to evaluate and improve CTE, and they will also become accountabilities under the Perkins Act.

Accountability—Performance accountability has become more stringent under the reauthorized Perkins Act.  Previously, state-level accountability was a statutory requirement, but no such accountability extended to schools and colleges at the local level.  The new Act extends accountability to the local level, with the imposition of required sanctions if local grantees cannot meet their performance goals.  

In total, secondary schools and postsecondary colleges are accountable for performance in the 14 areas indicated below.  Indicators with asterisks are also accountabilities under NCLB.

Secondary: English/Language Arts*, Math*, Technical Skills Attainment, Secondary School Completion, Graduation Rate*, Secondary Placement, Nontraditional Program Participation, Nontraditional Program Completion.

Postsecondary: Technical Skill Attainment, Credential/Certificate/Degree, Student Retention, Student Placement, Nontraditional Program Participation, Nontraditional Program Completion.

Secondary Postsecondary Transitions—New Hampshire will link secondary schools and postsecondary institutions much more closely to help students make seamless transitions between both levels of education.  The Plan calls for an approach toward career and technical education that brings key stakeholders in each program area together, to create a system that provides more support for career planning and improves access to instruction.  Documents describing these systems will be known as Career Pathway Plans of Studies.  The State Plan proposes two activities that will be central to building these systems:  

· Career guidance will take a more important role, particularly in helping students understand the importance of postsecondary education and the need for academic rigor while in high school.

· Stronger links will be built between education and business and industry.  Schools and colleges will become accountable for students earning credentials from employers and/or receiving licenses from state-level agencies.  Also, employers will oversee career and technical education programs to a greater extent than in the past.

Part A:

State Plan Narrative

I.
Planning, Coordination, and Collaboration Prior to Plan Submission.


A.
Statutory Requirements

1. You must conduct public hearings in the State, after appropriate and sufficient notice, for the purpose of affording all segments of the public and interested organizations and groups (including charter school authorizers and organizers consistent with State law, employers, labor organizations, parents, students, and community organizations), an opportunity to present their views and make recommendations regarding the State plan.  [Sec. 122(a)(3)]  

New Hampshire sponsored six hearings:

	Date
	Location

	3/3/08
	White Mountains Regional High School, Whitefield, NH

	3/3/08
	The Cheshire Career Center, Keene, NH

	3/4/08
	Portsmouth Career-Tech Center, Portsmouth, NH

	3/6/08
	Concord Regional Technology Center, Concord, NH

	3/6/08
	Manchester School of Technology, Manchester, NH


Hearings were advertised through the following media:

	Date(s)
	Ad Placement

	2/24/08
	Sunday Union Leader

	2/24 & 25/08
	New Hampshire Union Leader

	2/20 – 3/26/08
	NH Dept. of Education website

	3/14/08
	NH Dept. of Education, “Key Messages,” March 2008

	3/14 – 3/26/08
	Emailing lists 


See Attachment A, Public Hearing Notifications and Agenda, for hearings documentation.

2. You must include a summary of the above recommendations and the eligible agency’s response to such recommendations in the State plan.  [Sec. 122(a)(3)]  

See Attachment B, Hearing Responses.  

3. You must develop the State plan in consultation with academic and career and technical education teachers, faculty, and administrators; career guidance and academic counselors; eligible recipients; charter school authorizers and organizers consistent with State law; parents and students; institutions of higher education; the State tech prep coordinator and representatives of tech prep consortia (if applicable); entities participating in activities described in section 111 of Public Law 105-220; interested community members (including parents and community organizations); representatives of special populations; representatives of business and industry (including representatives of small business); and representatives of labor organizations in the State.  You also must consult the Governor of the State with respect to development of the State plan.  [Sec. 122(b)(1)(A)-(B)]  

See Attachment C, New Hampshire Advisory Council for Career and Technical Education Membership

See Attachment D, Certification of Gubernatorial Consultation

4. You must develop effective activities and procedures, including access to information needed to use such procedures, to allow the individuals and entities listed in item 3 above to participate in State and local decisions that relate to development of the State plan.  [Sec. 122(b)(2)]  

See Attachment E, New Hampshire Advisory Council for Career and Technical Education Meeting Agendas, Materials, and Notes 

5. You must develop the portion of the State plan relating to the amount and uses of any funds proposed to be reserved for adult career and technical education, postsecondary career and technical education, tech prep education, and secondary career and technical education after consultation with the State agency responsible for supervision of community colleges, technical institutes, or other 2-year postsecondary institutions primarily engaged in providing postsecondary career and technical education, and the State agency responsible for secondary education.  If a State agency finds that a portion of the final State plan is objectionable, the State agency must file its objections with you.  You must respond to any objections you receive in the State plan that you submit to the Secretary.  [Sec. 122(e)(3)]  

See Attachment F. Certificate of Postsecondary Consultation
II.
Program Administration

A.
Statutory Requirements

1.
You must prepare and submit to the Secretary a State plan for a 6-year period; or


You may prepare and submit a transition plan for the first year of operation of programs under the Act [Sec. 122(a)(1)]

This document presents New Hampshire’s Five-Year State Plan under Sec. 122(a)(1).

2.
You must describe the career and technical education activities to be assisted that are designed to meet or exceed the State adjusted levels of performance, including a description of –

(a) 
The career and technical education programs of study, that may be adopted by local educational agencies and postsecondary institutions to be offered as an option to students (and their parents as appropriate) when planning for and completing future coursework, for career and technical content areas that--
i. 
Incorporate secondary education and postsecondary education elements;     

A template, based on the national career clusters model, has been created for designing programs of study, known as Career Pathway Plans of Study (CPPOS) in New Hampshire.  The template provides guidance for students on courses to be taken while in high school, 

Postsecondary programs related to the CPPOS, and other career information.  The guidance documents will be distributed so that schools can download and edit the documents as needed to support the efforts of guidance, parents, and students in their career planning process.  A copy of the template is provided as Attachment G.

The template will be used by secondary and postsecondary staff to design articulation agreements.  By the end of the five-year planning period, CPPOS’s will have been developed in fifteen of the career cluster areas.  Eligible recipients, including secondary CTE centers and postsecondary CTE providers, will be required to partner in developing each of these documents.  At the close of the transition year, each CTE center will have at least one CPPOS in place.  Thereafter, where CPPOS’s do not yet exist at a secondary center, State staff will provide technical assistance to design and implement a complete CPPOS.  

ii. 
Include coherent and rigorous content, aligned with challenging academic standards, and relevant career and technical content in a coordinated, non-duplicative progression of courses that align secondary education with postsecondary education to adequately prepare students 
to succeed in postsecondary education;

Over the five-year grant period, the State of New Hampshire will support local secondary and postsecondary partnerships in developing CPPOS’s in fifteen of the career clusters areas.  These CPPOS documents will recommend courses that students must take in high school to successfully transition to postsecondary education without redundancy or remediation.  The CPPOS grid outlines every required course, both academic and technical, from grades 9-16.  New Hampshire’s CPPOS’s will be individualized to the local schools/colleges such that students know State and local graduation standards as well as specific courses needed to enter a postsecondary program. Identification of challenging academic courses while in high school will be key to the CPPOS development. Where appropriate, the State will use the CPPOS process as the basis for developing written articulation agreements with postsecondary partners that will result in dual and/or advanced credit agreements.  The CPPOS will outline courses at the secondary and postsecondary level that will lead to certification and/or a degree at both the sub-baccalaureate and baccalaureate levels. All Perkins-eligible programs at the postsecondary level require an integration of rigorous and challenging academics into the technical coursework.

The CPPOS guidance grids will be updated  to market appropriate and current academic courses at the secondary level and fully inform students and their parents of courses of study. These documents will outline: high school course recommendations, potential career paths, and college programs in the State to help students decide on postsecondary options and attain their career goals.

All secondary CTE programs in the State of New Hampshire must report individual student performance against the State’s CTE program competencies.  New Hampshire’s CTE program competencies were designed using state and national standards. These competencies are in the process of being reviewed during the transition year by local industry partners and colleges.  The reviews are expected to be completed by the end of the first year. Continually thereafter, all updated and new programs will be subject to similar reviews of their competencies for alignment with rigorous and coherent academic standards.  The State will continually explore the potential implementation of curricula that will bring closer alignment between CTE and core academic instruction.  

iii.
May include the opportunity for secondary education students to participate in dual or concurrent enrollment programs or other ways to acquire postsecondary education credits; and
The Community College System of New Hampshire will offer the Running Start program.  This initiative allows high school students to enroll in college credit-bearing courses at a significant reduction in tuition.  College courses will be offered during the day at high schools throughout New Hampshire.  This dual-credit program meets high school requirements and satisfies college credits.  These college credits can be used to continue at the community college level or may be transferred to other colleges throughout the United States.

iv.
Lead to an industry-recognized credential or certificate at the postsecondary level, or an associate or baccalaureate degree;  


The CPPOS guidance documents outline available postsecondary certificates, diplomas, degrees, or apprenticeship opportunities that can be earned at a number of colleges related to a secondary student’s career plans.  Additionally, the CPPOS guidance document displays a clear plan of study from grades 9 through 16 which includes the attainment of high school graduation, a two-year degree, and a four-year degree 

(b) How you, in consultation with eligible recipients, will develop and implement the career and technical programs of study described in (a) above;

By the end of the five-year grant period, secondary and postsecondary eligible recipients will be required to evaluate whether their students have at least one opportunity to enroll in a CPPOS. These evaluations will generally include:
· Determining whether their programs lead to careers that require high skills, offer high wages, or are in high demand;

· Assessing how well secondary and postsecondary programs articulate, including opportunities for earning dual credits;

· Consulting with Tech Prep staff for coordination with key stakeholders.

If, after the evaluation, it appears that a secondary CTE center does not yet offer an opportunity for students to enroll in a CPPOS, the eligible agency will provide technical assistance to bring existing programs up to the CPPOS standards.  Tech Prep staff will help coordinate discussions between secondary schools and postsecondary institutions.  Education consultants from the New Hampshire Department of Education will be assigned to provide assistance around designing programs using the career clusters scheme.  This assistance will include the drafting of an articulation agreement/MOU and the establishment of dual-credit opportunities for students.  If needed, the technical assistance will help local secondary centers, colleges, and apprenticeship sponsors access information on high-skill, high-wage, or high-demand career opportunities. 

By the end of the five-year grant period, all secondary CTE centers statewide will offer at least one CPPOS opportunity.  As new programs are created and approved by the eligible agency, a document will be created to illustrate the CPPOS, for use by students, their parents, and guidance counselors.  This document will be posted as a model on the Department’s website. 

(c)
How you will support eligible recipients in developing and implementing articulation agreements between secondary education and postsecondary education institutions;
Over the five-year grant period, the State of New Hampshire will help secondary CTE centers and postsecondary institutions develop CPPOS’s in fifteen of the career clusters.  These CPPOS documents will include the recommended courses that student must take in high school to successfully transition to postsecondary education without redundancy or remediation.  New Hampshire’s CPPOS’s will be individualized to the local schools/colleges such that students know what they need to take as required by State and local graduation standards as well as the specific courses they will need to enter an identified postsecondary program. 

The key to CPPOS development will be the identification of challenging academic courses while in high school that will assist students’ transition to postsecondary without a need for remediation.  Where appropriate, the State will use the CPPOS process as the basis for developing written articulation agreements with postsecondary partners that will result in dual and/or advanced credit agreements.  The CPPOS will outline courses, both academic and technical, that will lead to certification and/or a degree at both the sub-baccalaureate and baccalaureate levels.   

Currently, most articulation agreements are signed at the local level, because the agreements usually include one secondary school and one local college.  The 28 secondary CTE centers and the Community College System of New Hampshire seek to build statewide articulation agreements in all secondary CTE program areas.  These agreements will be approved by the commissioner of the Department of Education and the chancellor of the Community College System.  New Hampshire currently has model statewide articulations in the Early Childhood Education and Automotive programs.  These models will be adapted in other program areas when relevant and appropriate.

(d)
How programs at the secondary level will make available information about career and technical programs of study offered by eligible recipients;

New Hampshire has a state-approved model CPPOS.  The development and use of this guidance plan will be the basis for professional development of CTE teachers, guidance counselors, and college partners.  Schools are and will be asked to send teams that can receive instruction in the development of local CPPOS’s.  Ongoing support will be provided to help schools move the plan of study into an articulation agreement that results in dual credit.  This will result in schools having a document that they can use for student recruitment. The local CPPOS will outline for students, parents, and guidance the dual credit and advance standing opportunities students have by participating in the identified CTE program.  The Department will post all CPPOS documents from every school as they become available on the New Hampshire Department of Education web page.  

The Department of Education expects to update more generic CPPOS documents for the fifteen career cluster areas so schools can use that information in their local course offering documents.  

Information on career opportunities will be required elements of the CPPOS’s.  For local secondary centers and their postsecondary partners that have difficulty identifying or sharing this information, professional development will be provided on the completed CPPOS tools and how they connect to career clusters.   The Department will sponsor at least one employer exposition annually to share the information with businesses and parents.  Booth materials will advertise the plans of studies at events which may be attended by parents and employers.

(e) The secondary and postsecondary career and technical education programs to be carried out, including programs that will be carried out by you, to develop, improve, and expand access to appropriate technology in career and technical education programs;

Tech Prep consortia will continue their research and development role by identifying new and emerging technologies that secondary and postsecondary schools could incorporate into their programs.  Current program designs at the local and national level will be analyzed for inclusion of new and emerging technologies.  Most importantly, the consortia will solicit guidance from employers on state-of-the-art technologies that ought to be addressed in CTE programs.  Curricula that use state-of-the-art technology will be available for schools to upgrade, modify, or build into their local programs.  

Priority for improving access to such technologies will be given to programs in the following areas:  

· Environmental technology,

· Biomedical manufacturing,

· Biotechnology,

· Integrated advanced manufacturing,

· Photonics/lasers,

· Green construction,

· Biomedical sciences,

· Criminal justice technology,

· Administration of justice, and

· Gaming/simulation.

(f)  The criteria that you will use to approve eligible recipients for funds under the Act, including criteria to assess the extent to which the local plan will—

Programs that meet rigorous standards will be approved for support under the Perkins Act.  To become eligible recipients, secondary CTE centers will be required to satisfy State-board standards for programs and meet state-level statutory/regulatory requirements such as RSA 188:E, where secondary centers must meet oversight standards and offer at least five CTE programs.  All of these requirements are included in the New Program Checklist, which contains 26 criteria that must be satisfied before a program gains approval.  

Charter Schools, which are considered public schools in New Hampshire, may also be eligible to receive federal Perkins funding if they offer career and technical education.  They will become part of the regional CTE structure by becoming signatories to the regional agreement that covers their geographic location.  Charter Schools do not, however, have to meet the requirement to offer at lease five approved programs.  They will be subject to program approval status, however, and be considered sub-centers within their region.

i. 
Promote continuous improvement in academic achievement;

The state will continue to work with middle school educators to develop and deliver the Foundations of Work and Family competencies. The goal is to help students understand earlier in their academic careers what is required to attain academic and technical skills and to graduate from high school, prepared for college in their chosen career path.  

Secondary CTE centers will also be evaluated for continuous improvement in the academic performance of their students.  Performance will be rewarded, assisted, or sanctioned as part of the annual process of granting funds to eligible recipients.  Applications for funding will focus on the extent to which  performance exceeds, meets, or falls short of the goals for each indicator.  Reserve funds will be used as an incentive to reward performance that exceeds performance goals or as a source of supplemental support for secondary CTE centers experiencing poor performance.

The College Board’s placement test, Accuplacer Online, may be used to encourage secondary students to enroll in academic courses that will best prepare them for postsecondary institutions.  Students may choose to take the placement exams used by many colleges before they leave high school, giving them a benchmark of their academic achievement.  

Knowing they need additional coursework in math or English while still in high school may help some students avoid costly remediation and delays when they reach postsecondary programs. Accuplacer assessments may be required to encourage students to strive for rigorous academic courses that relate to their CTE.  With encouraging test scores on these college placement exams, some students may choose to enroll in dual-credit courses, thus making the best use of their high school years. Results from these tests will be used with secondary students as a guidance tool to inform newly enrolled students of how well their academic performance meets postsecondary entry requirements and what needs more attention to meet these entry requirements.  If Accuplacer results will encourage students to raise their academic expectations and goals, academic attainment will continue to improve.

ii. 
Promote continuous improvement of technical skill attainment; and

As with all indicators, secondary performance on technical skill attainment will be rewarded, assisted, or sanctioned as part of the annual process of granting funds to eligible recipients.  The technical skills attainment of students attending each secondary CTE center will annually be measured against performance goals.  Wherever performance is less than 90% of the statewide goal, the eligible recipient will initially receive technical assistance to raise performance.  If performance continues to fall short of the 90% threshold, the eligible recipient will need to submit a Performance Improvement Plan, and a portion of the eligible recipient’s allocation must fund the improvement plan activities.  Reserve funds will be used as an incentive to reward eligible recipients that exceed statewide performance goals by the largest margins.

Programs at the postsecondary level will be routinely reviewed to ensure that they are adequately subscribed and meet a market need.  Program reviews examine curriculum and faculty, program enrollment and retention, and number of graduates.  Standards established by the Commission for Institutions of Higher Education and standards prescribed by individual program accrediting bodies will be used as guidance.

New associate degree programs will be considered for approval by the Board of Trustees of the Community College System of New Hampshire.  After a request is submitted, a clear and specific process begins.  The process is outlined in the Board of Trustees policy manual, Academic Section, D. (see http://www.ccsnh.edu/documents/academicsection-Revised6-20-07.pdf.)

iii.
Identify and address current or emerging occupational opportunities;

Tech Prep directors will assist secondary and postsecondary CTE providers in identifying quality occupational opportunities.  Local secondary postsecondary partners will receive help in incorporating economic and workforce data into their CPPOS’s.  The Tech Prep Consortia will assist schools in identifying new and emerging curricula for the CTE centers using local, state, and national labor market and economic development data.  

Occupations in current and emerging areas will receive priority if they also show potential for employment using state-of-the-art technologies.  Programs in the following areas will receive top priority because they lead to occupations using the latest technology as well as promise strong growth in the coming years:  

· Environmental technology,

· Biomedical manufacturing,

· Biotechnology,

· Integrated advanced manufacturing,

· Photonics/lasers,

· Green construction,

· Biomedical sciences,

· Criminal justice technology,

· Administration of justice, and

· Gaming/simulation.

Secondary CTE centers will continue to be required to apply for new program approval in order to access Perkins funds to support those programs.  As part of gaining state-level approval of a new program, the CTE Center will outline the supporting labor market and economic development data that demonstrate a need for the skills to be taught in the program.  Similarly, secondary CTE centers are extensively evaluated every five years, and a significant part of the evaluation reviews programs for their linkages to labor markets and economic development initiatives, once again demonstrating a need for the skills to be addressed by the program.

(g) 
How programs at the secondary level will prepare career and technical education students, including special populations, to graduate from secondary school with a diploma;

The New Hampshire Department of Education will continue to promote foundational academic, technical, and workplace skill development at the middle schools, through identification of and support for appropriate curriculum areas. As an example, the State has developed and provided professional development on program guidelines for middle school Family and Consumer Sciences and Technology Education curricula that provide the fundamentals for students as they work to become productive students, workers, family members, and citizens.

The State will help CTE instructors and administrators connect with middle school and high school educators in various academic content areas to provide career education information. The Career Pathway Plans of Study (CPPOS) will be promoted as a tool to be used at all levels of secondary education to help students and parents make informed decisions.  This will assist students with the identification of a CTE program that will not only be of interest, but will provide them with the skills and knowledge to reach their career goals.   

The State of New Hampshire is actively involved in the creation of alternative education opportunities to address and serve students identified as “at risk of dropping out” of school.  Career and technical education is one of the recognized alternatives for helping at-risk students complete their education and receive a secondary diploma. The State will support alternative educational opportunities through ongoing professional development for guidance, Family and Consumer Sciences, Technology Education, and CTE specialty educators and administrators.  Additional professional development will focus on helping students who need special-education graduate and receive a diploma from secondary education. 

(h) How such programs will prepare career and technical education students, including special populations, academically and technically for opportunities in postsecondary education or entry into high-skill, high-wage, or high-demand occupations in current or emerging occupations, and how participating students will be made aware of such opportunities;

The CPPOS will play a key role in informing students of opportunities in continued education or entry into the workforce.  The CPPOS will list recommended academic courses for students to take for career success.  Schools will be able to access relevant documents and guidance on the web and will receive technical assistance on modifying CPPOS’s for local use with students.  Documents and guidance will be accessible on the web, including information postsecondary CTE opportunities that are linked to secondary programs.  For example, the guidance documents currently tell students which colleges in New Hampshire offer the programs, and on the web they will be able to click on the link and go directly to information on that college program.

New Hampshire has a long-term goal of at least implementing one CPPOS in 15 of the career clusters.  Also at the end of the five-year period, all secondary CTE centers statewide will  need to offer at least one CPPOS opportunity for their students.
Competencies for new or updated programs will be required to align with national, state, and local standards.  The New Hampshire Department of Education will work with employers and the Community College System to validate the competencies and modify as needed.  

Local CTE centers will be able, through data collection, to determine the enrollment and completion status of students in the special population categories. In addition, publications and recruitment activities will promote images of successful adults representing special populations.  The New Hampshire Department of Education will urge secondary CTE centers to have equity committees whose task is to ensure that all students, including members of special populations, are well informed, encouraged, and supported in their career choices.  Where data indicate that special populations are not entering particular programs or are performing poorly, local recipients will be required to identify why this is so and address the issue. Technical assistance will also be available from the State in developing strategies for helping students in special populations overcome the barriers they face.

The New England Common Assessment Program (NECAP), the assessments meeting accountability requirements under the No Child Left Behind (NCLB) Act, tests students at the beginning of the eleventh grade.  Unfortunately, the academic gains of students in CTE programs cannot be documented or measured through these assessments.  In School Year 2006-07, Accuplacer was piloted as an alternative means of assessing students’ academic gains.  From this pilot year it was expected that the Accuplacer tests would inform students early enough in their high school career of their levels of math and reading comprehension to help them choose courses accordingly.  For example, if students learn through the evaluation that they need more algebra to be accepted into the college program, they will have time to add that class to their schedule while in high school and decrease their need for remediation.  Armed with this information, students will put more effort into their academic studies. Overall data on academic attainment will show the gains that students make while in CTE programs.

There are three ways that New Hampshire academically and technically prepares students, including special populations, for opportunities in postsecondary education or high-skill, high-wage, or high-demand occupations. The first is through use of the CPPOS. By the end of the five-year period, the State of New Hampshire will have model, state-approved CPPOS’s in 15 career cluster areas. To assist in this endeavor, the State is joining forces with Tech Prep to offer material support in the form of liaison engagement, research, acquisition of new and emerging occupation materials, and regional conferences to share information and resources. 

The second consists of a working group that has been formed consisting of local CTE directors, state personnel, postsecondary educators, and Tech Prep representatives to discuss new and emerging fields based on labor market data that can inform program offerings in the State through the CTE center structure.

The third way is through web-based competency reporting, which will facilitate more reliable reports of student competency attainment.  The competencies will be crosswalked with grade span expectations (GSE’s) for core academic areas.  This crosswalking will ensure that the CTE competencies are of high quality.  Reports will sort data on all  subsets of the special population categories, including the three categories required under NCLB: sex, race, and migrant status.  State-level analysis will determine how well special populations of students access programs and meet performance accountabilities.  This information will be shared with State liaisons who in turn will work with the state equity coordinator and their respective CTE directors at the local level to address any issues the data might reveal.  

Eligible recipients will also address the needs of special populations as prescribed by the Perkins Act. Each recipient at the secondary or postsecondary level is required to address equity issues, either through the existence of a formal equity committee charged with oversight on this subject, or through other less formal but equally as important methods designed by the individual recipients.  The monitoring guide has been revised to include verification of equity activities for each recipient at the secondary level.  The postsecondary eligible recipient is monitored during the application, mid-year, and final reporting periods.  This requirement will potentially generate requests for material and professional development needs which will be addressed by the state equity coordinator and other appropriate individuals.

The design of the CPPOS requires the participation of academic guidance counselors. With their participation, students will have another adult, along with the CTE director, parents, and individual teachers, supporting the students’ thinking about accessing programs at the college level. 

(i) How funds will be used to improve or develop new career and technical education courses—

i. 
At the secondary level that are aligned with rigorous and challenging academic content standards and student academic achievement standards adopted by the State under section 1111(b)(1) of the Elementary and Secondary Education Act of 1965, as amended;

Applications for new CTE programs will require that all competencies for proposed programs meet State academic standards.  Approval of a new program will only be granted once the eligible recipient demonstrates that the grade span expectations for New Hampshire have been adequately addressed.  In cases where proposed new programs do not exhibit an alignment with state academic standards, eligible recipients will need to modify the proposed program’s curriculum or competencies.  When a program is found to not meet academic standards after implementation, either in the monitoring or center/program evaluations, the State will require corrective action plans to strengthen the academic content of secondary CTE instruction.  

The Career Development Bureau will collaborate with the curriculum and instruction staff who manage NCLB compliance activities in New Hampshire to determine how much the CTE competencies integrate academic standards.  During the first of the five years, crosswalks will be developed to determine whether the technical core competencies for each CTE program meet standards for grade level expectations for English/language arts, math, and science.  

ii.
At the postsecondary level that are relevant and challenging; and

The relevance and challenge of postsecondary programs will be part of the process for approving programs at this level.  The Community College System of New Hampshire will continue to have internal and external processes in place that ensure the relevance and challenge of new and existing programs.  The eligible agency, through its application, mid-year reports, and final reports, will track  how existing or new programs are relevant and provide academic and technical rigor.

iii.
That leads to employment in high-skill, high-wage, or high-demand occupations;

The New Programs Checklist was updated during the transition year to require high labor market demand as another criterion for the approval of new programs.  With this addition, all three criteria will be defined as follows:

High Skill: Careers where program completers attain licenses, business and industry credentials, and certificates and diplomas at the postsecondary level;

High Wage: Occupations with earning potential that meets or exceeds a livable wage in New Hampshire; 
High Demand: Careers with long-term projected demand that exceeds the statewide average in terms of number of annual openings.

(j) How you will facilitate and coordinate communications on best practices among successful recipients of tech prep program grants under Title II and other eligible recipients to improve program quality and student achievement;

The main means of communicating best practices will be through professional development.  TEC-NH, a consortium of CTE administrators, has hired a professional development coordinator who will develop a series of training opportunities for both faculty and administrators.  Because they will have a critical role in providing professional development, the Tech Prep directors will also collaborate with the new coordinator.

The major professional development opportunities for CTE administrators will be an annual conference and monthly meetings during the school year, sponsored by the New Hampshire Career and Technical Administrators (NHCTA).  Department of Education administrators, postsecondary administrators, and Directors of secondary CTE centers regularly attend the monthly meetings.  Recently, Tech Prep directors have joined these meetings as they play a central role in organizing CTE around career clusters.  Within their assigned career clusters, the Tech Prep directors will work with secondary CTE centers and postsecondary faculty to market new programs in the centers that do not currently have a program that falls under the assigned career cluster.

The annual NHCTA conference and monthly meetings will be used to showcase best practices that combine CTE and core academics, to develop new strategies to deliver CTE programs, and to increase the number of students enrolling in programs.  Faculty will have the opportunity to participate in other academic cross trainings such as the Math-in-CTE initiative supported by the National Research Center for Career and Technical Education.

Promising practices such as the use of the CPPOS will be accessible on the Department’s web site.  A model template will be available on the web site for adopting or adapting by schools and secondary CTE centers.  Access to the template will be supported by annual professional development trainings.

(k) How funds will be used effectively to link academic and career and technical education at the secondary level and at the postsecondary level in a manner that increases student academic and career and technical achievement; and

At the secondary level, funds will be used to align the technical core competencies of CTE programs with the grade span expectations (GSE’s) for math, language arts, and science, as assessed in the NECAP.  Crosswalks will be developed to determine alignment between state academic standards and CTE program competencies.

Math-in-CTE is an evidence-based method to improve the math skills of CTE students. Technical assistance from The National Research Center for Career and Technical Education is being offered to instructors beginning in school year 2008-09. Teacher teams consisting of a math teacher and a CTE teacher will work together to find and enhance the math naturally occurring in CTE curriculum. Research supports enhanced math instruction in CTE courses as a method to improve the quality of technical knowledge and academic rigor.  A community of practice is expected to develop from this training as it brings math and CTE teachers together, while encouraging students to understand math as an essential workplace skill. An approach such as this will also be put into practice over the five year planning period to strengthen students’ literacy skills.

Postsecondary programs require links between students’ academic attainment and progress in gaining technical skills. The minimum number of credits for all associate degrees is 64 credits, with a maximum of 68 credits.  When needed, remedial instruction will be taken in addition to the collegiate-level requirements of the degree program.  Whenever possible, remediation will be pursued concurrently with technical training.  

All associate degrees in eligible CTE programs will have a general education core.  The general education core consists of courses drawn from the sciences, the social sciences, the humanities, and other instruction that prepares the student for life experiences.  General education courses will fall into the following areas:

· English Composition, Literature, and Communication,

· Science,

· Math,

· Humanities/Fine Arts/Foreign Language, and

· Liberal Arts electives.

A professional certificate requires completion of a minimum of 32 semester hours of credit, with a maximum of 36 semester hours, to develop skills in an occupational field.  A professional certificate also consists of a minimum of 12 credits in general education and is designed to facilitate transfer into an associate degree, if the student decides to continue. 

Funds are currently being used to support the postsecondary consortium in gathering data, managing projects, and promoting ongoing collaboration between secondary CTE centers and community colleges in developing articulation agreements.  These funds will be used on an ongoing basis to bring high school and postsecondary educators together to review and upgrade postsecondary curriculum to meet local and national standards.  

(l) How you will report on the integration of coherent and rigorous content aligned with challenging academic standards in career and technical education programs in order to adequately evaluate the extent of such integration.  [Sec. 122(c)(1)(A)-(L)]

The extent to which core technical competencies incorporate state academic standards will be evaluated by determining the number of academic grade span expectations (GSE’s) that are integrated into a program’s competencies.  All CTE programs will be crosswalked with the GSE’s during the first of the five years.  Academic content specialists at the Department of Education will assist in determining the number of GSE’s integrated into each program.  After the first year, all programs with updated competencies and all new programs will be crosswalked with the GSE’s.  

Results of these crosswalks will be communicated to the secondary CTE centers as they are completed.  In the case of new programs, the crosswalk results will be immediately shared with the eligible recipient that is proposing the new program.  This information will be shared while the new program is under development rather than at the point when the eligible recipient submits a full request for new program approval.  Crosswalk results for upgraded programs will be released to all secondary CTE centers that offer the program, and the results will also be posted on the web.

3.
You must describe how comprehensive professional development (including initial teacher preparation and activities that support recruitment) for career and technical teachers, faculty, administrators, and career guidance and academic counselors will be provided, especially professional development that.
(a)
Promotes the integration of coherent and rigorous academic content standards and career and technical education curricula, including through opportunities for academic and career and technical teachers to jointly develop and implement curricula and pedagogical strategies;


Academic and CTE content will be integrated primarily through four professional development activities:

· Training in the development and application of the CPPOS requires CTE instructors and guidance staff to think differently about students’ career pathways and CTE in general.  These educators must design a parallel sequence of study where CTE students are encouraged to take rigorously academic courses at the same time as they are enrolled in CTE classes.

· New instructors will also attend the Summer Survival Workshop that prepares new instructors for classroom-level activities that integrate academic and CTE content.  Specific programs such as Math-in-CTE will integrate rigorous academics with CTE.  The core competency crosswalks of all programs will also keep the integration of academic and CTE content in focus and in the foreground in New Hampshire.

· Conversations will take place about creating a collaborative learning community that bridges academic core content with CTE standards.  

· A council of Department consultants working in the academic subject areas and consultants working in CTE will also be convened to identify programs or particular core competencies that would benefit from further integration.

(b)
Increases the percentage of teachers that meet teacher certification or licensing requirements;


A certification program for CTE instructors is and will be offered through the Community College System of New Hampshire.  This program provides an alternative means for gaining certification that meets the requirements for certification listed under State Standard Ed 5050.4 and 507.2.  Known as Alternative IV, this program offers incoming candidates the chance to gain credit toward associate and bachelor’s degrees in education, based on prior postsecondary studies and occupational experience.  Candidates are required to complete this program within three years of starting instruction.  

(c)
Is high quality, sustained, intensive, and focused on instruction, and increases the academic knowledge and understanding of industry standards, as appropriate, of career and technical education teachers;

The State will review the current professional development options available for CTE educators.  This may include reviewing local school districts’ master professional development plans as appropriate.  If necessary, the State will expand and develop ongoing professional development opportunities that will include targeted training for:

· Curriculum enhancement based on industry needs;

· Integration of CTE with academic core content, such as literacy enhancements or the Math-in-CTE model;

(d)
Encourages applied learning that contributes to the academic and career and technical knowledge of the student;


Recently revised school standards in New Hampshire require that all school districts provide the opportunity for all students to:

· Access competency based curricula, 
· Pursue extended learning opportunities, and 
· Demonstrate mastery through projects and other forms of applied learning. 
The competency based assessments of applied learning will need to align with the grade span expectations.  These expectations will be crosswalked with the content of CTE, yielding applied learning opportunities that provide both academic instruction and CTE.  
(e)
Provides the knowledge and skills needed to work with and improve instruction for special populations; and

The Department does and will work with the Community College System of New Hampshire and Granite State College to design professional development for paraprofessionals.  Instruction will cover the needs of students that are disadvantaged, ESOL, Title I, Special Education, and homeless.  
(f)
Promotes integration with professional development activities that the State carries out under Title II of the Elementary and Secondary Education Act of 1965, as amended, and Title II of the Higher Education Act of 1965, as amended.  [Sec. 122(c)(2)(A)-(G)]

A master CTE professional development plan will be developed by a team of educators.   The team will include but not be limited to CTE teachers, CTE directors, administrators and teachers from middle and high schools, cross-bureau DOE consultants (e.g. Title II from the Bureau of Integrated Programs), staff from the Local Educational Support Center Network in New Hampshire, and staff from TEC-NH (the CTE consortium in New Hampshire).  This team will develop goals for integrating NCLB accountability with Perkins accountability to: 

· Improve all students’ learning,

· Improve teacher effectiveness,

· Set high standards for teachers,

· Promote continuous and sustainable staff learning, and 

· Enhance staff intellectual and leadership capacity.

A needs assessment instrument and activities will be provided for all stakeholders to identify professional development needs. The long-term goal will be to evaluate findings to make improvements in professional development.  The Department will then ensure that evaluation criteria include at least:

· Improvement in teaching,

· Improvement in student learning, and

· Narrowing of student achievement gaps. 

A professional development coordinator has been hired and will: 

· Provide professional development to support CTE programs locally, regionally, and statewide by working in collaboration with CTE Directors/TEC-NH and the Department of Education; 

· Identify professional development needs for CTE teachers and programs throughout the state;

· Assist in teacher credentialing. 

4.
You must describe efforts that your agency and eligible recipients will make to improve—

(a)
the recruitment and retention of career and technical education teachers, faculty, and career guidance and academic counselors, including individuals in groups underrepresented in the teaching profession; and

A CTE mentoring program will be researched and developed by TEC-NH in partnership with the NH Teacher Quality Enhancement System to launch an induction with mentoring project.  This partnership will assist in developing and employing a system to support new CTE teachers, career guidance staff, and academic counselors to increase longevity in the professions.  Each school that has CTE instructors will have a dedicated Career and Technical Education mentor program.  

(b)
the transition to teaching from business and industry, including small business.  [Sec. 122(c)(3)(A)-(B)]

A promotional campaign will be launched to bring experience from particular business and industry sectors into CTE.  This will include collateral materials on alternative certification options for potential instructors.  This campaign will also include a statewide initiative to bring business and industry professionals into CTE classes.  These professionals will experience a Teacher for a Day Exchange Program; teachers will visit business and industry partners while professionals from business and industry will visit participating schools.  A series of public forums and presentations will be given at local Chambers of Commerce, professional industry organizations, and national and regional conferences.  Recruitment strategies will use on-line postings to promote available positions.  A brochure for industry and businesses will also be available. 

5.  You must describe efforts that your agency and eligible recipients will make to improve the transition of sub baccalaureate career and technical education students into baccalaureate degree programs at institutions of higher education.

Two major efforts will take place at the Community College System of New Hampshire regarding smooth transitions from subbaccalaureate career and technical education programs to baccalaureate degree programs.

Each of the seven colleges is committed to drafting and implementing articulation agreements to specific programs throughout the academic year (see Attachment L).  These agreements are reviewed annually.  Upon review, in the spring of each year, an updated report is published and distributed to each of the colleges along with Tech Prep Directors, Department of Education staff, and secondary CTE Center Directors.

The second effort regarding smooth transitions for students will be implemented as part of the work on the CPPOS.  These plans will be developed by faculty and administrators from both the secondary and postsecondary levels.  CPPOS development will involve aligning coursework from high school career and technical education centers with courses offered at the community colleges.  The task of alignment will start with instruction at the secondary level, identifying coursework needed to complete the CTE program and high school graduation requirements.  Once the secondary program and graduation requirements are determined, community college programs will be evaluated for how well they align with the secondary instruction.  Part of this task will include the identification of secondary programs that are recommended if students want to succeed in a community college.  Following this, a similar evaluation of baccalaureate instruction will take place.  Again, instruction and requirements at both levels of postsecondary education will be reviewed to determine how well they articulate to create a “seamless” sequence of instruction for students.  

6.
You must describe how you will actively involve parents, academic and career and technical education teachers, administrators, faculty, career guidance and academic counselors, local business (including small businesses), and labor organizations in the planning, development, implementation, and evaluation of career and technical education programs in your State.  [Sec. 122(c)(5)]

Program oversight will take place at the statewide, regional, and programmatic levels.  

Statewide.  The New Hampshire Advisory Council for Career and Technical Education will oversee CTE programs at the broadest level and include the greatest variety of stakeholders: parents, teachers, administrators, faculty, counselors, businesses, and labor.  The Council will play a leadership role at the state level, focusing primarily on planning the future of CTE.  The council will continue to watch economic and societal trends, anticipate workforce needs, and help or recommend priorities for CTE development in New Hampshire.  

Another form of statewide oversight of CTE programs will come from the New Hampshire Career and Technical Administrators (NHCTA).  As its name implies, this body consists primarily of secondary and a representation of postsecondary administrators.  NHCTA meets almost every month during the academic year and convenes a conference in the summer.  Members of this organization have provided significant input into the Five-Year Plan through four action teams focusing on program improvement, rigorous academics, relationships between CTE at the secondary and postsecondary levels, and the needs of business and industry. 

Regional.  Each of the 19 secondary CTE regions is overseen by an advisory council.  The composition of these councils is defined by New Hampshire statute (cf. RSA 188: E), and each conducts its operations under a formal agreement.  Each council oversees the secondary center or centers within its respective region.  These councils review the performance and need for programs within regions, constantly receiving input from oversight panels at the programmatic level.

Programmatic.  At the most local level, each particular program is overseen by a committee composed of instructors, administrators, and representatives of business and industry.  These committees will annually evaluate programs in the following areas: 

· alignment with industry standards,

· curricula, 

· competency development, 

· assessments, facilities, and instructors, and 

· Integration of academic standards into competencies.

During the next five years, the scope of advisory committee activity will expand.  The increasing need for CTE programs to span the secondary and postsecondary levels of education will be met with new committees that include representation at both levels.  These multi-level committees will be a natural outgrowth of the CPPOS’s and provide better articulation to support career pathways.  Statewide program advisory committees are also planned for the next five years.  Statewide articulation agreements already exist in selected program areas and the statewide committees overseeing these areas will serve as models for statewide committees in other program areas.  

7.
You must describe efforts that your agency and eligible recipients will make to—
i.
The core academic subjects (as defined in secti9on 9101 of the Elementary and Secondary Education Act of 1965, as amended); and

(a)
Improve the academic and technical skills of students participating in career and technical education programs, including by strengthening the academic and career and technical components of career and technical education programs through the integration of academics with career and technical education to ensure learning in—

The Department will continue to promote foundational academic, technical and workplace skill development at the middle school level.  New Hampshire will help CTE educators and administrators to connect with middle school and high school educators in various academic content areas to provide career education information.  The State will also work with middle schools to help students see closer connections between academic and technical processes.  Academic assessments that meet accountability requirements of NCLB will be used to help students make better-informed decisions about high school coursework.

As the Department develops new programs or updates competencies for existing programs, the core content of academic subject areas will be incorporated into these program competencies.  Competencies will be crosswalked to the academic competencies for English/language arts, mathematics, and science

In the first year of the five-year planning period, models designed for literacy that meet state competency standards for core academic credit will be examined.  The Math-in-CTE program will be adopted as a means of integrating more academic content into CTE.  In year two the State will offer training to CTE center staff and high school staff on the suggested models which are most likely to meet the needs of high school students.  New Hampshire will explore possibilities with pilot schools to test the implementation of technical writing and reading courses for years three through five.  

Currently, the New Hampshire Department of Education is implementing a Literacy Action Plan for the 21st Century to guide all districts in addressing literacy in every content area including CTE. Next year, the statewide initiative will focus on mathematics and numeracy, and a similar action plan will be developed and disseminated across the state. 

New Hampshire CTE staff will review additional options for integrating academic content into CTE.  The highly qualified teacher requirements as outlined in New Hampshire’s NCLB workbook provide opportunities for strengthening the academic content of CTE.  Co-teaching opportunities will also be explored.  

Over the full five-year grant period, New Hampshire will support local secondary and postsecondary programs to develop CPPOS’s in 15 career clusters across the state.  A key component of CPPOS development will involve the identification of challenging academic coursework for students while in high school. Where appropriate, the State will use the CPPOS process as the basis for updating and developing written articulation agreements with postsecondary partners that may result in dual and/or advanced credit.  The CPPOS will outline courses that will lead to certification and/or a degree at both the sub-baccalaureate and baccalaureate levels.  

ii.
Career and technical education subjects; 

The competency requirements under the New Hampshire standards for school approval will be used to continue strengthening CTE instruction.  All program competencies will receive a complete review and be revised as needed to incorporate the 21st Century Skills.  

All CTE programs have state-approved competencies that were developed using national industry standards.  To continually upgrade the CTE content of program competencies, each CTE program will have review committees composed of representatives of business and industry and faculty of postsecondary programs to validate that the competencies are current and meeting industry standards. 

The Tech Prep consortia are charged with examining new and emerging technical programs for alignment with national standards.  They will review CTE programs in New Hampshire and make recommendations for program improvement models that meet the needs of individual secondary CTE centers.  The Tech Prep directors will work with the secondary centers to strengthen their programs to meet national standards.  As part of the program design, each new or improved program will have a CPPOS outlining the courses that secondary students need to take in high school and the college program to which they will transition.  

(b)
Provide students with strong experience in, and understanding of, all aspects of an industry; and 
Familiarity with all aspects of industry will start at the middle school level, where the Department will continue to promote foundational academic, technical, and workplace skills.  The State will help CTE educators and administrators connect with middle school and high school educators in various academic content areas to provide career education information.

The competencies for each secondary CTE program include a core set of competencies that address the SCANS skills as well as all aspects of industry.  Over the next several years, entrepreneurship standards will also be embedded in CTE program competencies.

All aspects of industry are and will continue to be required elements of CTE program approval standards.  Because all aspects of industry are part of the new program requirements, they will also be part of the periodic evaluations of secondary CTE centers and their programs; each program at a center will be held to the same standards as new programs, including adequate instruction in all aspects of industry. 

(c)
Ensure that students who participate in career and technical education programs are taught to the same challenging academic proficiencies as taught to all other students.  [Sec. 122(c)(7)(A)-(C)]

Regardless of whether they are enrolled in comprehensive high schools, approved charter schools, or approved home schooling programs, CTE students will also be held to the same challenging academic proficiencies as those taught to all other students. All program competencies will be evaluated to determine the extent to which academic content is incorporated into CTE.  Results of these evaluations will be used to determine whether the program competencies already meet academic standards (i.e., Grade Span Expectations or GSE’s) or whether further work is needed to bring closer alignment with the GSE’s.  

The CPPOS’s will also direct secondary students into challenging academic coursework that complements their CTE instruction.  By recommending rigorous academic studies, the CPPOS will help students become better prepared for admission into postsecondary programs.  The CPPOS documents will be individualized to the local schools/colleges such that students know State and local graduation standards as well as the specific academic courses needed to enter a postsecondary program. 

The identification of challenging academic courses while in high school will be critical to the CPPOS development. Where appropriate, the State will use the CPPOS development process as the basis for developing written articulation agreements with postsecondary partners that will result in dual and/or advanced credit.  The CPPOS will outline rigorous courses that will lead to certification and/or a degree at both the sub-baccalaureate and baccalaureate levels.  Reviews of CTE student course taking will also be used validate whether students are opting for the more rigorous instruction, or not.

8.  You must describe how you will provide local educational agencies, area career and technical education schools, and eligible institutions in the State with technical assistance.  [Sec. 122(c)(15)]

The Career Development Bureau within the New Hampshire Department of Education will offer technical assistance on a regular basis to all eligible recipients.  Assistance will be provided through two means: 

· Recipient-based assistance—Department staff will serve as liaisons to provide technical assistance to all grant recipients, of which there are 28 secondary centers, one postsecondary consortium, and state institution(s) funded with State Leadership funds.  Liaison responsibilities will include reviewing and approving annual applications for funding, assisting with new program development, and responding to issues that arise through various accountability mechanisms.  Mid-year reports, final reports, and monitoring visit records will also be regularly reviewed by the liaisons.

· Cluster-based assistance—Each educational consultant will be assigned the responsibility of facilitating the development of CPPOS’s within the career clusters model.  This will involve development of competencies, articulation agreements, and more generally, linkages between secondary schools and postsecondary institutions.  The consultants will work with the Tech Prep directors to create programs in new and emerging occupational areas.  

In the event that technical assistance is needed for larger statewide issues, the Bureau will provide workshops, trainings, and conferences.  In providing this technical assistance, the Bureau will partner with the Department’s Statewide System of Support for School Improvement.  This partnership is expected to expand capacity to deliver the technical assistance and bring the benefit of closer integration of CTE with instruction in the core academic content.

9.
You must describe how career and technical education in your State relates to your State’s and region’s occupational opportunities.  [Sec. 122(c)(16)]

The Tech Prep consortia will identify new and emerging curricula for the secondary CTE centers, a crucial part of which is identifying program areas that link with occupational opportunities.  Three key criteria adopted by New Hampshire for developing new CTE programs—high-wage, high- demand, or high-skill—form the link between CTE programs and occupational opportunities.  The sources of this information include:

· High Wage: Economic and Labor Market Information, Long-Term Projections of Earnings, New Hampshire Employment Security;

· High Demand: Economic and Labor Market Information, Long-Term Projections of Job Growth, New Hampshire Employment Security; Long-Term Projections, Industry Growth, New Hampshire Department of Economic Development; or

· High Skill: Economic and Labor Market Information, Comparisons of Fastest Growing Occupations, New Hampshire Employment Security.

This information will be used to base CTE programs in economic and labor growth in three areas:

· The CPPOS: As part of their responsibility for developing the CPPOS’s, the Tech Prep directors will train CTE center staff in using labor and economic data to design and implement the plans. 

· New Program Standards: All State will require that applications for new CTE programs demonstrate that the proposed program meets a market need.  Eligible recipients must demonstrate that they will provide high-wage, high-demand, or high-skill opportunities for students.

· Center/Program Evaluations: Every five years, each secondary center and all of its programs are evaluated by the eligible agency.  The programs must meet the same requirements as those met by new programs.  Again, each program will be reauthorized if evidence of high-wage, high-demand, or high-skill opportunities for students can be provided.

10.
You must describe the methods you propose for the joint planning and coordination of programs carried out under this legislation with other Federal education programs.  [Sec. 122(c)(17)]

Career and Technical Education is housed within the Division of Career Technology and Adult Learning at the New Hampshire Department of Education.  WIA Title II Youth programs are also housed in this division.  The Bureau of Career Development partners on several Department of Education initiatives or programs such as the following:

· Youth Visions, a federal Department of Labor initiative to serve the neediest youth;

· Dropout prevention and recovery efforts, as evidenced through the Jobs for New Hampshire Graduates programs;

· Adult Education programs that receive federal and state funding;

· The Youth Council of the New Hampshire Workforce Opportunity Council; 

· The No Child Left Behind Act overseen by the Division of Instruction within the New Hampshire Department of Education.

CTE is part of the accountability system within the New Hampshire Department of Education and provides outcome data for the mandatory federal and state Report Card.  CTE teachers undergo reviews to be deemed highly qualified if they are teaching core content for academic credit as required under the provisions of NCLB.

The Department is undergoing significant changes in secondary education.  Innovative educational programs are being developed to help all students complete high school by following a national model of career and technical integration with core academics, linked to the 21st Century Skills work of the Conference Board and the work of Mark Tucker and the National Skills Standards Board.  New state standards have been developed that require all secondary programs to be competency based.  The compulsory age of school attendance has been raised to age 18.  The Department is developing and funding alternative or innovative education programs anchored in secondary CTE centers.  Some of this funding is through Department of Labor WIA funds.  Finally, the Division of Career Technology and Adult Learning at the New Hampshire Department of Education houses Vocational Rehabilitation Services and works on transition plans for all students who leave  secondary programs.

11.
You must describe the procedures you will develop to ensure coordination and non-duplication among programs listed in sections 112(b)(8) and 121(c) of the Workforce Investment Act (Public Law 105-220) concerning the provision of services for postsecondary students and school dropouts.  [Sec. 122(c)(20)]

The administration of vocational rehabilitation, adult education, apprenticeship training, WIA Title II Youth Programs and career and technical education are centralized under the Division of Career Technology and Adult Learning within the NH Department of Education. Program administrators within the Division meet monthly to discuss how these programs interface with one another, and how resources intended for common purposes can be better leveraged to ensure coordination and nonduplication of programs and services. With the passage of SB 18 legislation requiring all students to stay in secondary school until age 18, the Division has added Alternative Education Program staff to work with the various partners named above.  This enables the department to coordinate dropout prevention and credit recovery programs for those youth who have traditionally been served by the WIA Youth programs and facilitate access to other adult education programs.

NH has also created a P-16 Council which meets quarterly.  The charge from the Governor to the Council is to “communicate and collaborate across the elementary, secondary, and post-secondary education sectors to encourage students to stay in school improve their academic performance and to raise aspirations leading to enrolment in colleges and universities.”  The Commissioner of Education and the President of the Workforce Opportunity Council are both members of this council, ensuring communication as required in this section.

B.  Other Department Requirements

1. You must submit a copy of your local applications or plans for secondary and postsecondary eligible recipients, which will meet the requirements in section 134(b) of the Act.

Guides for the annual secondary funding application and for the five-year plan are provided in Attachment H. Guides for the annual postsecondary funding application and for the five-year plan appear in Attachment I.

2. 
You must provide a description of your State’s governance structure for vocational and technical education, including the approximate number of recipients at both secondary and postsecondary levels.

The eligible agency for New Hampshire is the State Department of Education.  As is illustrated in Attachment J, ultimate authority for CTE in New Hampshire rests with the Governor and Executive Council.  They appoint members of the New Hampshire State Board of Education as well as the commissioner of education.  The State Board and the commissioner oversee CTE activities and have granted administrative oversight functions to the Division of Career Technology and Adult Learning.

The Bureau of Career Development within the Division has immediate administrative supervision of Perkins-funded activities, as well as other CTE functions.  The State Director of CTE in New Hampshire administers the Bureau and supervises a staff of 13 education consultants and administrative and support staff.  As the chart indicates, the Bureau grants funds to four types of eligible recipients: secondary CTE centers, a single statewide postsecondary consortium, Tech Prep consortia, and state institutions.

3.  You must provide a description of the role of postsecondary career and technical education in the one-stop career center delivery system established by Title I of WIA. 


The Community College System of New Hampshire is a partner in One-Stop center activities.  The colleges will have a representative seated on all councils overseeing local One-Stop activities.  Under this leadership, postsecondary institutions will provide services in three ways:
· Participating in weekly orientations for all One-Stop clients, once eligibility for WIA support has been determined.  At these orientations, clients will learn of their benefits and rights, including opportunities for postsecondary instruction.

· Providing instruction to WIA clients with tuitions paid out of WIA funds.  This support will not be limited to tuition payments, but may include funds to help clients overcome financial barriers such as expenses for transportation, childcare, and textbooks.

· Hosting an annual career fair for clients on the college campus.
III. Provision of Services for Special Populations

A.  Statutory Requirements

1.
You must describe your program strategies for special populations listed in Section 3(29) of the Act, including a description of how individuals who are members of the special populations—

(a) Will be provided with equal access to activities assisted under the Act.  

New Hampshire will require eligible recipients to provide equal access to activities under the Act.  The recommended method is to continue using equity committees established for this purpose, following guidance developed by the State (see Attachment K, Special Populations Guidance). If eligible recipients seek an alternative to the equity committee, they may submit plans to accomplish the same activities as the equity committees through other means, including details such as personnel responsibilities for implementing the plans and equity based activities that will be accomplished. 

The plans submitted by eligible recipients will be reviewed by CTE consultants prior to approval.  During the annual monitoring visits grantees will be reviewed to determine whether the plan for special populations services is being carried out.  The monitoring guide used for the monitoring visits has been revised by bureau staff to include review of equity activities.
(b)
Will not be discriminated against on the basis of their status as members of special populations; and

In each application for funds, eligible recipients will be required to provide a copy of the nondiscrimination statement that is used by the eligible recipient’s school, college, or district.  Recommended language for such statements is provided in Attachment K. 

In addition to the recommended nondiscrimination statement, a number of reviews and monitoring visits will be conducted to prevent discrimination against students in special populations.  These reviews will include the following:

· Each equity committee’s activities, as part of the yearly monitoring visits;

· Grantee reports on their equity committee’s activities which are then reviewed by each recipient’s state liaison and the Career Development Bureau’s equity consultant;

· Safe school data regarding number of complaints and an on-site review of specific centers through the Office for Civil Rights monitoring process; 

· Performance data on the performance of special populations broken out by center and program to determine where strategies are needed to help students meet performance goals.   

A major aspect of this process that will change with the new legislation is the inclusion of the three categories of protected populations identified by the NCLB Act which are not included in the reauthorized Perkins Act: sex, race, and migrant status.  

(c)
Will be provided with programs designed to enable the special populations to meet or exceed State adjusted levels of performance, and how you will prepare special populations for further learning and for high-skill, high-wage, or high-demand occupations.  [Sec. 122(c)(9)(A)-(C)]

New Hampshire has included in the application for Perkins funding a requirement that each recipient address how they will offer programs that lead to high-skill, high-wage, or high-demand occupations. 

The new program approval process will be modified by the Bureau of Career Development to include investigation and verification of whether proposed programs represent a career opportunity in high-wage, high-skill, or high-demand occupations.  Failure to adequately address the services and supports for students from special populations will prevent approval of the program by the Department, thereby prohibiting the use of Perkins funds to support the program until it receives approval.  When proposed programs are not approved, technical assistance will be available for eligible recipients to develop strategies for improving services for students from special populations.

To ensure that all students can access programs that lead to careers with high skills, high wages, or that are in high demand, local recipients will be reviewed for the performance of their special population students.  The Career Development Bureau will report on how students from each of the special populations perform on the indicators.  Each local recipient will use disaggregated data to identify poorly performing special population subgroups and generate remediation plans, where needed, to ensure that students in special populations are meeting or exceeding the state (or local) performance goals.  Accountability for the performance of special population subgroups will comply with the minimal threshold “cell sizes” as approved in New Hampshire’s plan for implementing NCLB.

2. You must describe how you will adequately address the needs of students in alternative education programs, if you have such programs.  [Sec. 122(c)(14)]

Alternative education programs include those offerings for students who have disabilities that interfere with their education.  In New Hampshire all students with disabilities can access the regular career and technical education programs.  The State does not support or offer separate career programs.  Since the passage of SB 18, NH has embarked on a new opportunity for students identified at risk for dropping out of secondary school.  All students are now required to remain in secondary school until age 18.  For those students who cannot attend and succeed in a regular secondary program, the State has developed Alternative Education following Richard DuFour’s concept of triaging service.  See Appendix M.

The state has a number of federal programs whose primary purpose may not be dropout prevention but whose clientele may be students who are or were at risk of dropping out.  Several agencies including the department and the Work Force Opportunity Council have worked to prioritize the dropout problem and ensure that these federal programs do address the needs of students at risk.  These Alternative Education opportunities are anchored in our regional career and technical education system.  In order to receive tuition and transportation assistance through the state’s grant program (funded with state revenue), the program must be part of the regional system.  This will ensure that students are able to access the same career and technical education offerings that are available to all students if they choose to make a career education part of their alternative plan.

NH has adopted a “Follow the Child” model which looks at the needs of each student in four domains, personal, social, physical, and academic. School districts are expected to develop the whole child so that they are ready to take their place in society as contributing members of the community and the workforce.  Alternative Education also looks at those aspects when an at risk student develops a Personalized Learning Plan.  At risk students may or may not be members of special populations as defined under the Perkins Act.  

3. You must describe how funds will be used to promote preparation for high-skill, high-wage, or high-demand occupations and non-traditional fields.  [Sec. 122(c)(18)]

There are four ways that New Hampshire will promote preparation for high-skill, high-wage, or high-demand occupations and nontraditional fields. 

· Secondary CTE centers and postsecondary institutions will partner with the Tech Prep directors in developing CPPOS’s in 15 career clusters by the end of the five-year cycle. To assist recipients in this endeavor, the Bureau of Career Development is joining forces with Tech Prep to offer material support in the form of liaison engagement, research, acquisition of new and emerging occupation materials, and regional conferences to share information and resources. 

· Work groups will be convened to discuss new and emerging nontraditional occupations based on labor market data that can inform program offerings at the secondary CTE centers.  These teams will include CTE directors, state personnel, and Tech Prep directors and will facilitate the gathering of data on high-skill, high-wage, or high-demand occupations, with a focus on nontraditional fields.

· The Department’s data reporting system will sort data to include all the subsets of the special population categories in addition to the three categories required under NCLB - sex, race and migrant status. The State will determine how well the secondary CTE centers or programs allow special populations to access CTE.  

· And finally, the State will engage secondary CTE centers both when applying for grants and seeking new program approval.  New programs will comply with the high-skill, high-wage, or high-demand standards.  

Eligible recipients applying for Perkins support or new program approval must address the needs of special populations per Perkins law, including students in nontraditional programs.  To support the development of and interest in  creating nontraditional programs offering high-skill, high-wage potential, and the critical student enrollments into such programs, each recipient is required to address equity issues in their centers, either through the existence of a formal equity committee charged with oversight on this subject, or through other less formal but equally as important methods designed by the individual recipients.  The Monitoring Guide has been revised to include verification of equity activities for each recipient.  This requirement will potentially generate requests for material and professional development needs which will be addressed by the State’s equity coordinator and other appropriate individuals.

4. You must describe how funds will be used to serve individuals in State correctional institutions.  [Sec. 122(c)(19)]

Each year the State issues a request for proposals (RFP) to grant up to one percent of Title I funds to support programs that serve individuals in state correctional institutions.  The State promotes the availability of these funds by targeting specific potential recipients and advertises generally in hopes of casting the net as wide as possible for recipients to apply. Within the RFP itself, there are criteria to be met for a successful proposal. One of the criteria to be added to the RFP will be a requirement to address sex equity parity for both male and female populations. The State has encountered a lack of such parity in the past and has attempted through its approval process to remedy this.  A more formal requirement will be instituted during this five-year cycle. Thus the State’s two goals for this five-year cycle are to increase the variety of eligible recipients and facilitate parity between the sexes.

5. You must describe how you will require each applicant for funds to include in its application a description of the steps the applicant proposes to take to ensure equitable access to, and participation in, its Federally-assisted program for students, teachers, and other program beneficiaries with special needs as contained in section 427(b) of the General Education Provisions Act as amended.  

Eligible recipients must ensure that they will address issues of access, including: 

· holding activities in accessible locations, 

· requesting in advance if Braille or signing are needed for visual or hearing disabilities,

· targeting recruitment to underserved populations in their languages, and

· encouraging and supporting nontraditional participation in offered activities.  

The State already requires eligible recipients to sign assurances complying with various federal and state requirements, including civil rights requirements.  The additional requirement to respond to the General Education Provisions Act, section 427, will be added to those assurances, as applicable.  Technical assistance from the State’s equity coordinator will be available to help eligible recipients with specific needs, as appropriate.

B.  Other Department Requirements

There are no other Department requirements for this section of the State plan narrative.

IV. Accountability and Evaluation  

A.
Statutory Requirements

1.
You must describe procedures you will use to obtain input from eligible recipients in establishing measurement definitions and approaches for the core indicators of performance for career and technical education students at the secondary and postsecondary levels, as well as for any other additional indicators of performance identified by the eligible agency.  [Sec. 113(b)(1)(A)-(B), sec. 113(b)(2)(A)-(C)]

Secondary eligible recipients will provide input on measurement definitions and approaches through a Program Improvement Action Team.  The team has provided recommendations for the Transition Plan and the Five-Year Plan and will continue in this role for the duration of the five-year planning period.  

The postsecondary eligible recipient will provide input on performance indicator definitions and approaches in the same manner as was used under Perkins III.  Because there is only one postsecondary eligible recipient, input will be provided directly into the state-level negotiations with the US Department of Education, instead of communicating recommendations through an action team as is done by the secondary recipients.  
2.  You must describe the procedures you will use to obtain input from eligible recipients in establishing a State adjusted level of performance for each of the core indicators of performance for career and technical education students at the secondary and postsecondary levels, as well as State levels of performance for any additional indicators of performance identified by the eligible agency.  [Sec. 122(c)(10)(A), sec. 113(b)(3)(B)]

The Program Improvement Action Team will also provide input from the secondary eligible recipients.  The input to be solicited from eligible recipients at the secondary level will depend on the indicator and the availability of trend information.  

Secondary Indicators:

· Little input will be sought on the three secondary indicators based on NCLB requirements, since revisions of these performance goals are nonnegotiable.  

· Eligible recipients will be invited to provide input on both of the nontraditional indicators.  Any recommendations from recipients, however, will need to address the fact that the three years of trends for these two indicators already exist and that these trends will be used for setting a baseline.  

· Eligible recipients will be consulted on methods of gathering information for two indicators: Technical Skills Attainment and Student Placement.  Assessments of technical skills will change over the course of the five years, moving from state competencies and local assessments to industry certifications and independent assessments.  At issue with the Placement indicator is whether placement information will be obtained through data matches or follow-up surveys.  After reviews of these options, the secondary eligible recipients will again offer recommendations to the eligible agency.

Postsecondary Indicators:
Input on postsecondary indicators will be obtained through a simpler process than secondary input because there is only one eligible recipient.  Input will be provided directly into the state-level negotiations with the US Department of Education, instead of communicating recommendations through an action team as is done by the secondary recipients.  

Input and recommendations will be received by the State prior to negotiations over the Final Agreed Upon Performance Levels with the Office of Vocational and Adult Education (OVAE) in the US Department of Education.

3.  You must identify, on the forms in Part C of this guide, the valid and reliable measurement definitions and approaches that you will use for each of the core indicators of performance for career and technical education students at the secondary and postsecondary/adult levels, as well as any additional indicators of performance identified by the eligible agency, that are valid and reliable.  You must describe how your proposed definitions and measures are valid and reliable.  [Sec. 113(b)(2)(A)-(B)]   

Section 113(b) of the Act describes the measures that a State must use for student attainment of challenging academic content standards and student academic achievement standards in reading/language arts and mathematics (1S1 and 1S2, respectively) and student graduation rates (4S1).  Based on our non-regulatory guidance, we have prepopulated the measurement definitions on the Final Agreed Upon Performance Levels (FAUPL) form for your convenience.  You do not need to describe how these definitions and measures are valid and reliable in your State plan narrative.  A State that chooses to propose other student definitions and measurement approaches in its new State plan would have to describe how its proposed definitions and measures would be valid and reliable.  (The Secretary is considering whether to issue regulations requiring a State to agree to use the student definitions and measurement approaches for the core indicators of performance for academic attainment in reading/language arts and mathematics and graduation rates as contained in the guidance document.  If the Secretary decides to regulate on these issues and adopts final rules, a State may be required to amend its State plan.

Definitions and approaches are presented in the Final Agreed Upon Performance Levels provided in Part C: Accountability Forms II, FAUPL.

4. You must describe how, in the course of developing core indicators of performance and additional indicators of performance, you will align the indicators, to the greatest extent possible, so that information substantially similar to that gathered for other State and Federal programs, or for any other purpose, is used to meet the Act’s accountability requirements.  [Sec. 113(b)(2)(F)]

The State will link the CTE database with the state database that is in place and used for reporting NECAP results in compliance with NCLB, wherever possible.  If Free and Reduced Lunch information is available, the State will attempt to align with data from that database.  All avenues to link databases to retrieve information already reported to the State for other Federal programs will be researched and used wherever possible.  New Hampshire has a common database called i4see that houses all LEA information.  CTE data will be integrated into this system.  At the postsecondary level, data from the National Clearinghouse will be used to report performance on the Student Placement indicator.

5.  On the forms provided in Part C of this guide, you must provide, for the first two years covered by the State plan (July 1, 2007 – June 30, 2008 and July 1, 2008 – June 30, 2009), performance levels for each of the core indicators of performance, except that States submitting one-year Transition Plans are only required to submit performance levels for part of the indicators as discussed above.  For performance levels that are required, the States’ performance levels, at a minimum, must be expressed in a percentage or numerical form, so as to be objective, quantifiable, and measurable; and require the State to continually make progress toward improving the performance of career and technical education students.  [Sec. 113(b)(3)(A)(i)-(ii)]  

Section 113(b)(2) of the Perkins Act requires a State to develop valid and reliable core indicators of performance, to propose performance levels in its State plan, and to reach agreement with the Department on “adjusted performance levels” for each of the core indicators.  In so doing, the Perkins Act prescribes the measures that a State must use for some of the core indicators.

New Hampshire will use AMO’s (see Part C: Accountability Forms II, FAUPL).

a.  
Section 113(b)(2)(A)(i) of the Perkins Act requires a State to measure career and technical education students’ attainment of “challenging academic content standards” and “student academic achievement standards” that a State adopted pursuant to section 1111(b)(1) of the ESEA.  The Perkins Act further requires a State use its State’s academic assessments (i.e. the State’s reading/language arts and mathematics tests) implemented under section 1111(b)(3) of the ESEA to measure career and technical education students’ attainment of these State standards.  Thus, a State’s core indicators must include career and technical education students’ proficiency in reading/language arts and mathematics as measured under 1111(b)(1) and (3) of the ESEA.  Accordingly, under the Perkins Act, a State must report the number or percent of its career and technical education students who score at the proficient level or above on the State’s assessments in reading/language arts and mathematics administered under the ESEA to measure the academic proficiency of secondary career and technical education students against the ESEA standards.  

To measure attainment of these standards, a State must develop and reach agreement with the Department on “adjusted performance levels,” which constitute the State’s performance targets for a program year.  Permissible targets (i.e. “adjusted performance levels”) would be a State’s “annual measurable objectives” (AMOs) from its State’s ESEA accountability workbook.  (To ensure that a State’s schools are making “adequate yearly progress” (AYP) as required under section 1111(b)(2)(A) of the ESEA, section 1111(b)(2)(G) of the ESEA requires a State to establish Statewide AMOs, which identify a single minimum percentage of students who are required to meet or exceed the proficient level on the State’s academic assessments each year.)  Under the Perkins Act, a State may propose different performance levels (targets) instead of its AMOs as discussed below.  

New Hampshire will use the AMO’s approved under NCLB. 

b. 
Section 113(b)(2)(A)(iv) of the Perkins Act requires a State to identify a core indicator to measure for its career and technical education students at the secondary level “student graduation rates (as described in section 1111 (b)(2)(C)(vi) of the [ESEA]).”  Thus, a State must report the number or percent of its career and technical education students whom the State includes as graduated in its graduation rate described under the ESEA.  To ensure that a State’s schools are making AYP as required under section 1111(b)(2)(A) of the ESEA, some States have established Statewide targets for graduation rates under section 1111(b)(2)(C)(vi), and others States have defined AYP only to require improvement in the graduation rate each year.  

The Department strongly encourages your State to reach agreement on “adjusted performance levels” required under section 113 of the Perkins Act for the core indicators discussed in (a) and (b) above that are the same as your State’s AMOs or targets that your State adopted to ensure that your State’s schools are making AYP as required under section 1111(b)(2) of the ESEA.  However, as noted above, your State may not have established targets for graduation rates under the ESEA, or your State may wish to propose performance levels for these core indicators that are different from your State’s targets.  If so, your State must provide baseline data using your State’s most recent year’s achievement data or graduation rate under the ESEA, propose performance levels, and reach agreement with the Department on “adjusted performance levels.”  (The Secretary is considering whether to issue regulations requiring a State to agree to “adjusted performance levels” under the Perkins Act that are the same as the State’s AMOs or targets for graduation rate under the ESEA.  If the Secretary decides to regulate on this issue and adopts final rules, a State may be required to amend its State plan.)

New Hampshire will use the AMO’s approved under NCLB. 

6. 
You must describe your process for reaching agreement on local adjusted levels of performance if an eligible recipient does not accept the State adjusted levels of performance under section 113(b)(3) of the Act and ensuring that the established performance levels will require the eligible recipient to continually make progress toward improving the performance of career and technical education students. [Sec. 113(b)(4)(A)(i)(II); sec. 122(c)(10)(B)]

Once state-level performance goals have been established through negotiations with USED, the State will propose performance goals to each eligible recipient.  Performance goals for recipients will cover time periods of one or two years, depending on the time periods negotiated with USED. After receiving these proposed performance goals, each eligible recipient will have the opportunity to accept these goals or negotiate with the State for lower performance goals on one or more core indicator(s).  

As described in the response to the next planning requirement, an eligible recipient may initiate negotiations by submitting a request, in writing, to the State Director of Career and Technical Education.  After reviewing the request, the State Director will decide whether to approve or deny the request.  If the request is denied by the State Director, the eligible recipient may appeal to the director of the Division of Career Technology and Adult Learning, and ultimately to the commissioner of Education.  At no time will the negotiations continue beyond the start date of the grant period. 

7.  You must describe the objective criteria and methods you will use to allow an eligible recipient to request revisions to its local adjusted levels of performance if unanticipated circumstances arise with respect to an eligible recipient.  [Sec. 113(b)(4)(A)(vi)]

If unanticipated circumstances that may adversely affect performance arise, recipients may submit a request, in writing, to the State Director of CTE, to open negotiations for establishing new performance goals on any indicator.  

The request will need to describe:

· The circumstances necessitating the request;

· How the circumstances are unique and not expected to be repeated; 

· Proposed new goals with a rationale for these new goals.

The State Director of CTE will have the discretion to either grant or deny the request to open negotiations.  

The State Director of CTE will issue a policy bulletin informing the local recipients of the option to negotiate, time lines, and criteria for submission/approval/rejection. 

8. You must describe how you will report data relating to students participating in career and technical education programs in order to adequately measure the progress of the students, including special populations and students participating in tech prep programs, if applicable, and how you will ensure that the data reported to you from local educational agencies and eligible institutions, and the data that you report to the Secretary, are complete, accurate, and reliable.  [Sec. 122(c)(13); sec 205].

The Follow the Child initiative in New Hampshire focuses on the need to measure the educational progress of each student.  Data gathered on CTE students’ performance will support this initiative and provide a rich source of information for following the progress of each CTE student.  A new data collection system is planned which will link the CTE database with that used to store NECAP results required by NCLB.  This linkage will eliminate a tremendous amount of duplication of data entry and will assure that each student’s data is accurate as reported by NECAP for accountability purposes under NCLB.   Updates to data will be maintained by the NECAP system.  Academic attainment will be provided through this system as well as graduation rates.  In addition, performance data on special populations will be gleaned from the NECAP system, which will eliminate the need for CTE personnel to make these duplicative identifications.  

Data relating to students participating in career and technical education programs will be collected three times a year.  The first submission of data will be done in October, with the second semester reported in March.  Final data submission will be performed in June at the end of the school year cycle.  Monitoring visits of each CTE center will occur annually.  The visits will include a verification of enrollments reported, including a sampling of identified special populations.  A sampling of programs at each CTE center will have curricula reviewed to assure alignment with program competencies.  

New Hampshire is collaborating with other New England states to generate performance data that is valid, reliable, and complete, focusing mostly on the Technical Skills Attainment indicator at the secondary level.  Strategic assistance and recommendations will also be provided to the New England consortium by MPR, Incorporated, under the sponsorship of the Office of Vocational and Adult Education within the US Department of Education.    

9. 
You must describe how your State plans to enter into an agreement with each consortium receiving a grant under Perkins IV to meet a minimum level of performance for each of the performance indicators described in section 113(b) and 203(e) of the Act.  [Sec. 204(e)(1)

The State will look at the performance data to determine the baseline for each indicator. Goals for continuous improvement will then be set for the next two years and presented to the local recipient.  Each local recipient will review them relative to their specific data (using the same criteria used to establish the state baseline, only restricted to the local level). If a local recipient’s data indicate they will meet or exceed the provisional goal, their local goal will either be equal to or appropriately greater than the State goal. If a local recipient’s data indicate they will be unable to meet the State’s provisional goal, they may negotiate a new performance target for the following two years. 

10.
You must describe how you will annually evaluate the effectiveness of career and technical education programs, and describe, to the extent practicable, how you are coordinating those programs with other Federal programs to ensure nonduplication.  [Sec. 122(c)(8)]

Performance data gathered from each local recipient will be used to annually evaluate the effectiveness of CTE programs. Final reports will require recipients to address whether the planned activities, which are related to program improvement, benefited performance or not.  If the activities do not bring performance up, an explanation will be required, especially if the local recipient intends to continue with the same or a similar activity. If program improvement cannot be demonstrated, the activity will not be approved. One new quantative measure of program effectiveness will be the use of Accuplacer assessments to ensure the math and English skills taught in the programs meet the academic standards being set by the NECAP assessments.  

Technical assistance and sanctions required by NCLB  are district-based and relate to the needs of the schools within the district.  Students who participate in regional CTE programs come from many districts and thus the regional centers are not specifically engaged in the NCLB improvement planning except for their own home district.  This limitation on planning improvements only applies to accountabilities aligned with NCLB. 

B. Other Department Requirements

1. Except as noted above with respect the States submitting one-year transition Plans, you must provide all the information requested on the forms provided in Part C of this guide to report accountability data annually to the Secretary under section 113(c)(1)-(2), including:

(a) The student definitions that you will use for the secondary core indicators of performance and the postsecondary/adult core indicators of performance;

See Part C: Accountability Forms II, FAUPL.

(b) Baseline data for the core indicators of performance under section 113(b)(2) using data from the most-recently completed program year; except that, for the indicators for which your State must use your State’s standards, assessment, and graduation rates adopted under Title I of the ESEA, if your State chooses to use its AMOs and targets under the ESEA, you will not need to submit baseline data; and 

See Part C: Accountability Forms for definitions and performance goals.

(c) Proposed performance levels as discussed above, except that, for the indicators for which your State must use your State’s standards, assessments, and graduation rates adopted under Title I of the ESEA, if your State chooses to use its AMOs and targets under the ESEA, you will only have to confirm this information with your Regional Accountability Specialist.  Upon your request, the Regional Accountability Specialist will pre-populate the forms in Part C with your State’s AMOs and targets for the 2007-08 and 2008-09 program years and send the forms for you to finish completing.  

See Part C: Accountability Forms II, FAUPL.

2.
You must identify the program areas for which the State has technical skill assessments, the estimated percentage of CTE students who take technical skill assessments, and the State’s plan for increasing the coverage of programs and students reported in future program years.  

New Hampshire’s strategy for introducing quality assessments of student technical skills cannot be projected much beyond the second or third year of the five years that this plan will be in effect.  While New Hampshire’s plan involves concrete, specific steps toward the introduction of these assessments, developments at the regional or national level could suggest a different course of action in the coming years.

Regardless of the eventual path New Hampshire takes in implementing the assessments, a critical guiding principle is that students will not have to pay for the assessments either at the secondary or postsecondary level.  As a result the assessments may not meet the “gold” standard. 

Beyond this guiding principle, the State will use the first two to three years of the next five years to find available and appropriate assessments for all 52 secondary CTE programs in the State.  During the first year, New Hampshire will begin by finding and contacting states that already have extensive assessment systems in place.  These might include Virginia, Arizona, North Carolina, Texas, and Georgia.  Through these contacts the State will identify assessments that can be fully adopted or adapted to suit New Hampshire’s requirements.  By the end of the second year, at least ten programs will be chosen for implementation of the technical skills assessments.

At the start of year two, a schedule of implementation will be established, where assessments for ten programs will be chosen for implementation each year.  At the end of the second year and into year three, the five-year schedule of ten programs each year will be reviewed and modified as needed.

The strategy and pace of implementing technical skills assessments will be influenced by developments at regional and national levels.  Over the next several years, New Hampshire will participate in a multi-state project in New England that will address many of the same assessment issues.  This coalition of states is currently seeking technical assistance from OVAE for the first year.  This assistance is expected to help all six states develop a strategy for collaboration within the coalition, finding which areas of assessment may be shared, adopted, or adapted.  The inspiration for this multi-state initiative is the New England Common Assessment Program where the academic assessments complying with NCLB requirements are shared by New Hampshire, Vermont, and Rhode Island.

National developments are also expected to influence New Hampshire’s work over the next few years.  Guidance is expected to be released by OVAE within the next year that will most likely clarify key assessment issues in New Hampshire.  The project jointly planned by OVAE, NASCTEC, and ACTE to develop a national database of test-item assessments may also prove significant, particularly if this project results in assessments that may be shared at no cost to the states or to individual students.

Finding postsecondary assessments of technical skills will be much more challenging.  Although there may be numerous assessments available and appropriate for the postsecondary level, virtually all assessments will be difficult to implement, either because they require that students and/or postsecondary institutions pay for the assessments, or the assessments do not allow for meaningful accountability evaluation.  Because of these serious limitations, the measure of postsecondary student success will be the completion of programs.

V. Tech Prep Programs

A.
Statutory Requirements

1. You must describe the competitive basis or formula you will use to award grants to tech-prep consortia.  [Sec. 203(a)(1)]

For the first two years of the five-year planning period, New Hampshire will retain 100% of all Title II funds for Tech Prep programs and not merge some or all Title II funds with the Title I funds.  This funding segregation will be reviewed by the close of Year Two.  Depending on the results of this review, Tech Prep funds may be merged in part or in whole with Title I funds, or the Tech Prep funds may remain separate.

During the first two years, funds will be granted on a formula basis among four consortia.  Funds will be distributed on the basis of negotiated assignments and work.  Prior to the grant period, each consortium will negotiate with the Career Development Bureau the work that the consortium will complete during the grant period.  Consortium responsibilities will include developing programs within career clusters, promoting best practices, and establishing working relationships with staff within the New Hampshire Department of Education.

2. You must describe how you will give special consideration to applications that address the areas identified in section 204(d) of the Act.  [Sec. 204(d)(1)-(6)]

(Sec 204(d)(1)) When applying for Tech Prep funds, the consortia will be required to address the development of articulation agreements within the career clusters under their purview.  Emphasis will be placed on ensuring that students can access dual-credit options while in high school and have access to a plan of study that outlines the courses they need to take to successfully enter postsecondary programs on completion of their secondary program.   

(Sec 204(d)(2))  All Tech Prep consortia must include business/industry and higher education representation that are prepared to review all materials and activities to assure that the plans of study development tools and recommended curricula meet industry standards. 

The process for the development of the CPPOS materials at each high school must include secondary and postsecondary representation to ensure the student plan clearly outlines the transition from secondary to postsecondary education.  The CPPOS will not be approved by the State unless the partners are involved in the development of that resource in New Hampshire.

(Sec 204(d)(3))  To address dropout prevention/reentry, Tech Prep staff will:

· Identify alternative learning opportunities as they relate to Tech Prep programs;

· Collaborate with Adult and Alternative Education programs;

· Collaborate with the development of New Hampshire’s first Job Corp Center;

· Train Tech Prep teachers in the “Follow-the-Child”
 model

To address the needs of special populations, Tech Prep staff will:

· Identify, support, and implement collaborative efforts between Tech Prep teachers and special education professionals;

· Support recruitment and retention efforts for nontraditional students (e.g.,  males in Nursing Camp, Computer Programming parity for Girls, marketing materials for middle and early-high school students);

· Identify any economic “hidden” barriers for students, such as access to Career and Technology Student Organizations, course materials, field trips, etc. 

· Develop working relationships with employers to identify ways of improving secondary programs to better meet the needs of employers.  Employers will partner with schools to create internship opportunities for juniors and seniors in high school to support career exploration. These internships can be linked to the community college for college credit.  Partnerships will be fostered with state organizations such as:

· The New Hampshire Workforce Opportunity Council,

· The Bureau of Apprenticeship and Training,

· The New Hampshire Department of Economic Development,

· The New Hampshire Manufacturing Extension Program,

· New Hampshire Employment Security,

· The New Hampshire High Technology Council, 

· The Business and Industry Association of New Hampshire, and

· New Hampshire Vocational Rehabilitation.

Sec 204(d)(4))  The Tech Prep Consortia are charged with identifying new and emerging curricula for the secondary CTE centers that use state, local, and national labor market and economic development data to guide students toward pathways that lead to high-skill, high-wage, or high-demand employment.  

The Tech Prep Directors will partner with secondary CTE centers and postsecondary institutions in developing the CPPOS documents for the State.  As part of the design of these career planning materials, schools will be trained on how to add local and state labor market data to each document for guidance purposes.

Secondary CTE Centers are and will be required to apply for new program approval in order to access Perkins funds.  As part of the application for new program approval, the centers must outline the supporting labor market and economic development data demonstrating a need for the skills to be gained by students in the program.

Sec 204(d)(5))  Tech Prep will focus its efforts on new and/or improved programs within the established secondary CTE centers across the state.  In order to be approved, programs must either report the established state approved competencies, or in the case of a new program, develop competencies that must be approved by the State.  Where appropriate, the competencies must demonstrate their alignment with state and national standards.

Sec 204(d)(6))  As of Program Year 2007, all funds associated with Tech Prep are and will be targeted for the improvement and/or development of state-approved programs offered by secondary CTE centers.  

3. You must describe how you will ensure an equitable distribution of assistance between urban and rural consortium participants.  [Sec. 204(f)]

The Tech Prep Consortia are each responsible for the statewide implementation of career clusters.  Each consortium is assigned to two or more nationally recognized career clusters.  They are responsible for working with the secondary CTE centers that are strategically placed around the state and offer a variety of programs.  Both rural and urban schools are and will be offered the opportunity for assistance with either program improvement or new program development by the Tech Prep partnerships.

4. You must describe how your agency will ensure that each funded tech prep program—

(a) Is carried out under an articulation agreement between the participants in the consortium, as defined in section 3(4) of the Act;

The Tech Prep consortia are required to build articulation agreements within their assigned career cluster areas.  The goal is to have all CTE programs in the state articulated with at least one postsecondary institution, and where appropriate, offer either dual credit options or advanced standing at the college as part of the agreement.  

All articulation agreements are submitted to the New Hampshire State Director of Tech Prep for review and approval. In order to be approved, the agreement must include all aspects outlined in section 3(4) of the Act.

(b) Consists of a program of study that meets the requirements of section 203(c)(2)(A)-(G) of the Act;

All Tech Prep consortia have been charged with assisting the local secondary CTE centers to develop CPPOS’s within their assigned career cluster.  By the end of the five-year period, the State is committed to developing at least one CPPOS per CTE center, and a total of 15 CPPOS’s in each of 15 career clusters.

(c) Includes the development of tech prep programs for secondary and postsecondary education that meet the requirements of section 203(c)(3)(A)-(D) of the Act;

(203(c)(3)(A))  As part of the CPPOS design, students will be provided with information on courses required for graduation as well as course recommendations that will result in successful transitions from secondary to postsecondary education.  The Tech Prep directors will work with CTE center staff to ensure that the recommended courses will be indicated in the CPPOS.

(203(c)(3)(B)) The current articulation design allows for the identification of dual-credit options and advanced standing credit options.  Concurrent enrollment will also be a priority of the articulation agreement.  Not only are articulation agreements being designed from secondary to the community college system, the community colleges are also building articulation agreements with the four-year institutions.  Those articulations will be mapped out as part of the CPPOS development process.  

The State is currently working with one community college on an early postsecondary model that allows for students to take courses at the college and obtain high school credit.  The State will continue to investigate this as an option for replication in other areas of the State.  

Recent state legislation requires secondary schools to develop competencies for all courses offered.  Once the competencies are identified and receive approval of the local school board, students will have the option to attain those competencies in any environment that best meets the needs of the student.   Tech Prep will review the efforts of schools to implement competency based approaches to identify best practices in supporting schools and students in meeting high academic standards and accessing dual-credit options.

The work of developing the CPPOS and articulation agreements will need to ensure that a nonduplicative sequence of courses can be bundled together into a pathway for students as they transition through a desired career field.

(203(c)(3)(C))  The Tech Prep consortia are not directly responsible for work-based learning activities.  Instead, they will assist the secondary schools in designing local partnerships that will support work-based learning.  The Tech Prep directors will connect employers to schools for the purpose of experiential learning.  They will also facilitate new program development. 

(203(c)(3)(D))  The Tech Prep consortia will be encouraged to connect CTE programs around the State using distance learning in developing new and emerging programs as well as for professional development.

(d) Includes in-service professional development for teachers, faculty, and administrators that meets the requirements of section 203(c)(4)(A)-(F) of the Act.

(203(c)(4)(A))  One outcome of the Transition Year activities was assigning the Tech Prep directors to review existing programs and to investigate new and emerging programs.  They will work with the secondary CTE centers to identify programs that need strengthened and/or updated standards.  Over the first two years of the five-year grant period, the Tech Prep directors will present their findings to the CTE administrators.  Once the secondary CTE centers have decided on the curriculum changes and or new programs to be developed, training and support will be provided to the centers and their faculty on implementing the identified changes. 

(203(c)(4)(B))  New Hampshire Tech Prep professional development has occurred and will continue to occur within partnerships as well as in collaboration with multiple partners.  The Tech Prep directors have been meeting six times a year to share activities that maximize services and resources offered to the secondary CTE centers.  As part of the CPPOS development, the Tech Prep consortia will partner to offer regional training in the development and dissemination of the CPPOS tools.  The training will involve CTE teachers, guidance, secondary and postsecondary administrators, and others involved in the development and design of the CPPOS.

(203(c)(4)(C))  As they review new and emerging program curricula, the Tech Prep directors will investigate whether the curricula meet local and national standards for quality program designs.  In addition, business partners will participate in these reviews to ensure all aspects of industry are built into the program designs.   As part of the training plan, it is expected that all aspects of industry are considered when working with teachers and guidance counselors.  

(203(c)(4)(D)) The foundation of the CPPOS will incorporate coursework that addresses the use of contextual and applied curricula and instruction.  Guidance counselors as well as classroom teachers will be provided training on how to use the CPPOS with students and families to best help them with academic planning.  The document will also identify for everyone the types of industry credentials available at the secondary level.  

All CTE programs are required to be competency based.  Professional development will be offered on end-of-program assessments as they are developed by the local center and approved by the State.
(203(c)(4)(E))  New Hampshire has access to video conferencing that will be used to assure access to training in rural areas of the state.  Materials and resources, where appropriate, will be made available to employers, schools, parents, and students on the Internet.

(203(c)(4)(F))  The Tech Prep Directors will be provided access to program data in all the secondary CTE centers.  This will enable them to best build professional development that meets the needs of local program improvement.  This data will also help to identify curricula that could be adopted or adapted.  

(e) Includes professional development programs for counselors that meet the requirements of section 203(c)(5)(A)-(F) of the Act;

(203(c)(5)(A)-(F)) CTE teachers, college representatives (faculty, admissions, or other), and guidance counselors will participate in the development of the CPPOS.  As a result of this work, counselors will:

· understand the model better;

· know how to use the model with students and families; and 

· gain the skills to build similar documents. 

CTE teachers will also be able to use the CPPOS in marketing their programs to students/parents in home districts and sending schools.  Colleges can use the information to support the development of articulation agreements.  

As part of the Perkins transition year, NH developed model plans of study, known as CPPOS’s.  As part of the five-year grant, training will be provided to guidance counselors on the use of the CPPOS with students, families, and school district personnel.  In order to best support the schools, training will be provided on a regional basis.  These events will support the ongoing integration of career clusters in schools.    This will be a three-tiered process, starting with training on the development of a local CPPOS.  This will be followed by training guidance counselors on the use of plans of studies and career clusters with students, parents and administrators.  Finally, the Tech Prep consortia staff and master trainers will be available to provide individualized support.

(f) Provides equal access to the full range of technical preparation programs (including preapprenticeship programs) to individuals who are members of special populations, including the development of tech-prep program services appropriate to the needs of special populations [Sec. 203(c)(6)]; 

New Hampshire will require eligible recipients to provide equal access to activities under the Act.  The recommended method is to continue using equity committees established for this purpose, following guidance developed by the State.  If eligible recipients seek an alternative to the equity committee, they may submit plans to accomplish the same activities as the equity committees through other means, including details such as personnel responsibilities for implementing the plans and equity based activities that will be accomplished. 

The plans submitted by eligible recipients will be reviewed by CTE consultants prior to approval.  During the semi-annual monitoring visits, grantees will be reviewed to determine whether the plan for special-populations services is being carried out.  The monitoring guide will be revised to include reviews of equity activities.
(g) Provides for preparatory services that assist participants in tech-prep programs [Sec. 203(c)(7)]; and 

All materials developed will be available on the New Hampshire Department of Education web site.  Articulation agreements and CPPOS documents will outline prerequisites for program access and, where appropriate, support services for individuals falling under the definition of “special populations.”

(h) Coordinates with activities under Title I.  [Sec. 203(c)(8)]

The state director of Tech Prep currently participates in the TEC-NH meetings where training and other policy development recommendations are generated.  The Tech Prep consortia directors as well as the state director participate in ongoing meetings with the CTE center directors.   These meetings enable collaboration between Tech Prep and CTE administrators to support each others’ missions and goals.  Again, this is a way to address statewide issues, prevent duplication of effort, and place resources and supports where they are needed most.  One area for future training and support is the lack of understanding among CTE teachers of ways to assist students with disabilities, including modifications of CTE program competencies.    

5. You must describe how your State plans to enter into an agreement with each consortium receiving a grant under Perkins IV to meet a minimum level of performance for each of the performance indicators described in sections 113(b) and 203(e) of the Act.  [Sec. 204(e)(1)]

The Tech Prep consortia are currently working with local, state and national connections related to their assigned career cluster areas for the purpose of identifying new and emerging technologies and programs to be introduced into NH CTE centers.  Data submitted in the spring of 2008 will be used to negotiate program activities and outcomes for the FY09 school year.  The primary focus will be on upgrading or implementing programs that meet state and national standards and result in articulation agreements with two- and four-year colleges.

B.  Other Department Requirements

1. You must submit a copy of the local application form(s) used to award tech prep funds to consortia and a copy of the technical review criteria used to select winning consortia, if funds are awarded competitively.

This section need not be addressed in this plan because New Hampshire will grant funds on a formula basis. 

VI. Financial Requirements

A.
Statutory Requirements

1. You must describe how your agency will allocate funds it receives through the allotment made under section 111 of the Act, including any funds that you choose to consolidate under section 202(2) of the Act, will be allocated among career and technical education at the secondary level, or career and technical education at the postsecondary and adult level, or both, including the rationale for such allocation. [Sec. 122(c)(6)(A); Sec. 202(c)]

New Hampshire will keep Title I and Title II funds separate throughout the first two years of the five-year planning period. Secondary allocations will be granted to regional CTE centers on the basis of allocations made to the individual districts within the region.  Allocations are granted to centers rather than individual districts because New Hampshire has a regional delivery system.  

Postsecondary funds will be allocated to two recipients: the Community College System of New Hampshire and the Thompson School at the University of New Hampshire. The allocation to the Thompson School will not, however, meet the $50,000.00 threshold for eligibility to receive postsecondary grants under the Act. 

If the Thompson School is to receive Perkins support, an agreement will be needed between the school and the Community College System of New Hampshire. The agreement will stipulate that the award allocated to the Thompson School be awarded to the community college system. The agreement would then need to contain a provision that the community college system, as the eligible recipient, will transfer a portion of its grant to the Thompson School.

2. You must provide the specific dollar allocations made available by the eligible agency for career and technical education programs under section 131(a)-(e) of the Act and how these allocations are distributed to local educational agencies, area career and technical education schools, and educational service agencies within the State.   [Section 131(g); Sec. 202(c)]

Eighty-five percent of the Title I allocation will be granted to secondary and postsecondary grantees in the following proportion: 79.5% secondary and 20.5% to postsecondary.  The secondary allocation dollar amount is provided in Part B. I., Perkins IV Budget Tables.

3. You must provide the specific dollar allocations made available by the eligible agency for career and technical education programs under section 132(a) of the Act and how these allocations are distributed to postsecondary institutions within the state.  [Section 122(c)(6)(A); Sec. 202(c)]

The postsecondary allocation dollar amount is provided in Part B. I., Perkins IV Budget Tables.

4. You must describe how your agency will allocate any of those funds among any consortia that will be formed among secondary schools, and how funds will be allocated among the members of the consortia, including the rationale for such allocation.  [Sec. 122(c)(6)(B); Sec. 202(c)]  

Funds allotted to the secondary CTE centers will be awarded on the basis of the funding formula prescribed in the Act. The statutory requirement that funds be allocated to local school districts will be used to determine funding for the consortia of districts that are served by the secondary centers.  Funds for each district in the consortium will be merged into a total amount that will then be granted to the school district in which the center is located.  

5. You must describe how you agency will allocate any of those funds among any consortia that will be formed among postsecondary institutions, and how funds will be allocated among the members of the consortia, including the rationale for such allocations.  [Sec. 122(c)(6)(B); Sec. 202(c)]

See response to requirement 1 above. 

6. You must describe how you will adjust the data used to make the allocations to reflect any change in school district boundaries that may have occurred since the population and/or enrollment data was collected, and include local educational agencies without geographical boundaries, such as charter schools and secondary schools funded by the Bureau of Indian Affairs.  [Sec. 131(a)(3)] 

Allocations to secondary CTE centers will be adjusted for one of the following reasons:

· The eligible agency will adjust data for making regional allocations when districts change their regional affiliation.  In these cases, the district’s Perkins funds previously pooled in one region will be transferred to the pool of the new region. 

· When a district divides into two or more separate districts, these new districts will need to become part of a secondary CTE region.  In most instances, both new districts will not change regions.  When one of the districts aligns with another CTE region, funds allocated to the district will be granted to the new region.  Town-level data on youth residence and poverty will be used to allocate funds to the new districts.

· Funds for charter schools will be drawn from allocations to the secondary regions in which the schools will be located.  Portions of the regional allocations will be allotted to the charter schools based on the numbers of students enrolled in the school.  The amount of the allotment will be in proportion to the percentage that charter-school students are of the total population of youth in the region, ages 5 to 17.

7. You must provide a description of any proposed alternative allocation formula(s) requiring approval by the Secretary as described in section 131(b) or 132(b) of the Act.  At a minimum, you must provide an allocation run for eligible recipients using the required elements outlined in section 131(a) and/or section 132(a)(2) of the Act, together with an allocation run using the proposed alternative formula(s).  Also you must include a demonstration that the alternative secondary formula more effectively targets funds on the basis of poverty, as described in section 131(b)(1) of the Act; and/or, in the case of an alternative postsecondary formula, a demonstration that the formula described in section 132(a)(2) of the Act does not result in a distribution of funds to eligible recipients that have the highest numbers of economically disadvantaged individuals and that an alternative formula would result in such a distribution.

New Hampshire will not seek authorization to use an alternative formula on which to make the secondary allocation.

B. 
Other Department Requirements

1.
You must submit a detailed project budget, using the forms provided in Part B of this guide.  

See Part B. I., Perkins IV Budget Tables.

2. You must provide a listing of allocations made to consortia (secondary and postsecondary) from funds available under sections 112(a) and (c) of the Act. 

See Part B. II., Secondary Allocations.

3. You must describe the secondary and postsecondary formulas used to allocate funds available under section 112(a) of the Act, as required by section 131(a) and 132(a) of the Act.  

Secondary.  Perkins funding for each school district will be based on the formula prescribed in Sec. 131(a).  Of the portion of the 85% Title I grant that will be allotted to secondary eligible recipients, 30% will be allocated on the basis of the number of student-aged youth residing in a school district and 70% will be allocated on the basis of the number of student-aged youth who reside in the district who live in poverty.  Statewide grant-per-youth amounts will be calculated for the overall youth population in the district and for the subgroup of students in poverty.  These amounts will then be used to determine each district’s allocation. 

District funds will then be allocated to the secondary CTE centers in compliance with Sec. 131(e).  Each district statewide will be assigned to a region.  Funds allocated to each district within a region will be merged for the purpose of supporting programs at the regional center.  When regions have multiple centers, the centers within the region reach an agreement on how to distribute the funds allocated to all sending districts within the region.

Postsecondary.  Postsecondary funds will be allocated to a single eligible postsecondary recipient, a consortium formed among the institutions in the Community College System of New Hampshire.

4. You must describe the competitive basis or formula to be used to award reserve funds under section 112(c) of the Act.  

All Reserve funds will be awarded to secondary eligible recipients.  These awards will be granted for two purposes: to limit the amounts by which grants decrease from year to year and to reward positive performance.  The first type of award will be granted on a formula basis; recipients become eligible for Reserve funds when their allocations for the coming year decrease more than the predetermined threshold.  

The second type of award will be granted either for exceptionally positive performance or to assist secondary centers that perform poorly on the indicators.  High-performing centers will receive incentive grants that have no restrictions on their use with the exception of compliance with Sec. 135 of Perkins IV.  Centers performing poorly on the indicators will receive funds to focus on particular performance problems.

5. You must describe the procedures used to rank and determine eligible recipients seeking funding under section 112(c) of the Act.

The Reserve fund will be used in two ways.  First, a portion of the Reserve will be used to reduce decreases in year-to-year allocations for secondary centers that see the largest drops in funding.  A maximum will be set for the annual allocation decreases and Reserve funds will be distributed to centers that face reductions greater than the maximum.  

Second, funds will be granted on a competitive basis, as an incentive for high performance.  Centers will be ranked by positive impact on statewide performance. 

VII. EDGAR Certifications and Other Assurances

A. EDGAR Certifications

1. You must provide a written and signed certification that—

(a) The plan is submitted by the State agency that is eligible to submit the plan.  [34 CFR 76.104(a)(1)]  [Note:  The term ‘eligible agency’ means a State board designated or created consistent with State law as the sole State agency responsible for the administration, or the supervision of the administration, of career and technical education in the State.  See Sec. 3(12).]
EDGAR Certifications sign-off page.

(b) The State agency has authority under State law to perform the functions of the State under the program.  [34 CFR 76.104(a)(2)] 

EDGAR Certifications sign-off page.

(c) The State legally may carry out each provision of the plan.  [34 CFR 76.104(a)(3)] 

EDGAR Certifications sign-off page.

(d) All provisions of the plan are consistent with State law.  [34 CFR 76.104(a)(4)] 

EDGAR Certifications sign-off page.

(e) A State officer, Virginia Irwin, Administrator, Career Development Bureau, New Hampshire Department of Education, specified by title in the certification, has authority under State law to receive, hold, and disburse Federal funds made available under the plan.  [34 CFR 76.104(a)(5)]  

EDGAR Certifications sign-off page.

(f) The State officer who submits the plan, specified by title in the certification, has authority to submit the plan.  [34 CFR 76.104(a)(6)]

EDGAR Certifications sign-off page.

(g) The agency that submits the plan has adopted or otherwise formally approved the plan.  [34 CFR 76.104(a)(7)]

EDGAR Certifications sign-off page.

(h) The plan is the basis for State operation and administration of the program.  [34 CFR 76.104(a)(8)]

EDGAR Certifications sign-off page.

B.
Other Assurances

1.
You must submit a copy of the State plan to the State office responsible for the Intergovernmental Review Process if your State implements that review process under Executive Order 12372.  [See 34 CFR Part 79]

Assurances sign-off page

2. You must provide a complete and signed ED Form 80-0013 for certifications regarding lobbying; [See 34 CFR Part 82.  To download ED Form 80-0013, and the SF LLL Form (Disclosure of Lobbying Activities) referred therein, see:


http://www.ed.gov/fund/grant/apply/appforms/appforms.html]

Certification Regarding Lobbying Form 
3. You must provide a complete and signed Assurance for Non-Construction Programs Form.  

[See http://www.ed.gov/fund/grant/apply/appforms/appforms.html] 
Assurance for Non-Construction Programs Form

4. You must provide a signed assurance that you will comply with the requirements of the Act and the provisions of the State plan, including the provision of a financial audit of funds received under the Act which may be included as part of an audit of other Federal or State programs.  [Sec. 122(c)(11)]

Assurances sign-off page

5. You must provide a signed assurance that none of the funds expended under the Act will be used to acquire equipment (including computer software) in any instance in which such acquisition results in a direct financial benefit to any organization representing the interests of the acquiring entity or the employees of the acquiring entity, or any affiliate of such an organization.  [Sec. 122(c)(12)]

Assurances sign-off page

6. You must provide a signed assurance that your State will waive the minimum allocation as required in section 131(c)(1) in any case in which the local educational agency is located in a rural, sparsely populated area or is a public charter school operating secondary school career and technical education programs and demonstrates that it is unable to enter into a consortium for purposes of providing services under the Act.  [Section 131(c)(2)]

Assurances sign-off page

7. You must provide a signed assurance that your State will provide, from non-Federal sources for the costs the eligible agency incurs for the administration of programs under this Act, an amount that is not less than the amount provided by the eligible agency from non-Federal sources for such costs for the preceding fiscal year.  [Sec. 323(a)]

Assurances sign-off page

8. You must provide a signed assurance that your State and eligible recipients that use funds under this Act for in-service and preservice career and technical education professional development programs for career and technical education teachers, administrators, and other personnel shall, to the extent practicable, upon written request, permit the participation in such programs of career and technical education secondary school teachers, administrators, and other personnel in nonprofit private schools offering career and technical secondary education programs located in the geographical area served by such eligible agency or eligible recipient.  [Sec. 317(a)]

Assurances sign-off page

9. You must provide a signed assurance that, except as prohibited by State or local law, that an eligible recipient may, upon written request, use funds made available under this Act to provide for the meaningful participation, in career and technical education programs and activities receiving funds under this Act, of secondary school students attending nonprofit private schools who reside in the geographical area served by the eligible recipient.  [Sec. 317(b)(1)]

Assurances sign-off page

10. You must provide a signed assurance that eligible recipients that receive an allotment under this Act will consult, upon written request, in a timely and meaningful manner with representatives of nonprofit private schools in the geographical area served by the eligible recipient regarding the meaningful participation, in career and technical education programs and activities receiving funding under this Act, of secondary school students attending nonprofit private schools.  [Sec. 317(b)(2)]

Assurances sign-off page
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The New Hampshire Department of Education provides assurances that:

1. Tt will comply with the requirements of the Act and the provisions of the State plan, including the
provision of a financial audit of funds received under the Act which may be included as part of an
audit of other Federal or State programs [Sec. 122(c)(11)

2. None of the funds expended under the Act will be used to acquire equipment, including computer
equipment, in any instance in which such acquisition results in a direct financial benefit to any
organization representing the interests of the acquiring entity or the employees of the acquiring
entity, or any affiliate of our organization [Sec.122(c)(12)]

3. It will waive the minimum allocation as required in section 131(c)(1) in any case which the local
educational agency is located in a rural, sparsely populated area or is a public charter school
operating secondary school career and technical education programs and demonstrates that it is
unable to enter into a consortium for purpose of providing services under the Act [Sec. 131(c)(2)]

4. It will provide, from non-Federal sources, for the costs the eligible agency incurs for the
administration of programs under this Act, an amount that is not less than the amount provided by the
State from non-Federal sources for such costs for the preceding fiscal year [Sec. 323(a)]

5. The State of New Hampshire and eligible recipients that use funds under this Act for in-service and
pre-service career and technical professional development programs for career and technical
education teachers, administrators, and other personnel shall, to the extend practicable, upon written
request, permit the participation in such programs of career and technical education secondary school
teachers, administrators, and other personnel in nonprofit private schools offering career and
technical secondary education programs located in the geographical area serviced by such eligible
agency or eligible recipient [Sec. 317(a)]

6. An eligible recipient may, except where prohibited by local or state law, upon written request, use
funds made available under the Act to provide for the meaningful participation, in career and
technical programs and activities receiving funds under this Act, of secondary school students
attending nonprofit private schools who reside in the geographical area served by the eligible
recipient [Sec. 317(b)(1)]

7. Eligible recipients that receive an allotment under this Act will consult, upon written request, in a
timely and meaningful manner with representatives of nonprofit private schools in the geographical
area served by the eligible recipient regarding the meaningful participation, in career and technical
education programs and activities receiving funding under this Act, of secondary school student
attending nonprofit private schools [Sec. 317(b)(2).
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We certify that:
The New Hampshire State Board of Education is the sole agency cligible to submit the State plan
[34 CFR 76.104(a)(1)]

The New Hampshire Department of Education has the authority under state law to perform the
functions of the State under the program [34 CFR 76.104(a)(2)]

The State of New Hampshire can legally carry out each provision of the plan [34 CFR 76.104(a)(3)
All provisions of the plan are consistent with state law [34 CFR 76.104(a)(4)]

State officer, Lyonel B. Tracy, Commissioner, New Hampshire Department of Education, has the
authority under sate law to receive, hold, and disburse Federal funds made under the plan [34 CFR

76.104(a)(5)] or State Officer, Virginia Irwin, Administrator.

And that state officer, Lyonel B. Tracy, Commissioner, New Hampshire Department of Education,
has the authority to submit the plan [34 CFR 76.104(a)(6)]

The State Board of Education for the New Hampshire Department of Education has adopted or
otherwise formally approved the plan [34 CRF 76.104(a)(7)

The plan is the basis for State operation and administration of the program. [34 CFR 76.104(a)(8)]

NAME OF APPLICANT/ORGANIZATION PROJECT NAME
New Hampshire Department of Education Carl D Perkins Act 2006

PRINTED NAME AND TITLE OF CERTIFIED OFFICIAL
Lyonel B Tracy, Commissioner, NH Department of Education

John E. Lyons, Chairman, NH State Board of Education
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Applicants must review the requirements for certification regarding lobbying included in the
regulations cited below before completing this form. Applicants must sign this form to comply with
the certification requirements under 34 CFR Part 82, "New Restrictions on Lobbying." This
certification is a material representation of fact upon which the Department of Education relies
when it makes a grant or enters into a cooperative agreement.

As required by Section 1352, Title 31 of the U.S. Code, and implemented at 34 CFR Part 82, for
persons entering into a Federal contract, grant or cooperative agreement over $100,000, as
defined at 34 CFR Part 82, Sections 82.105 and 82.110, the applicant certifies that:

(a) No Federal appropriated funds have been paid or will be paid, by or on behalf of the
undersigned, to any person for influencing or attempting to influence an officer or employee of any
agency, a Member of Congress, an officer or employee of Congress, or an employee of a Membe
of Congress in connection with the making of any Federal grant, the entering into of any
cooperative agreement, and the extension, continuation, renewal, amendment, or modification of
any Federal grant or cooperative agreement;

(b) If any funds other than Federal appropriated funds have been paid or will be paid to any
person for influencing or attempting to influence an officer or employee of any agency, a Member
of Congress, an officer or employee of Congress, or an employee of a Member of Congress in
connection with this Federal grant or cooperative agreement, the undersigned shall complete and
submit Standard Form - LLL, "Disclosure Form to Report Lobbying," in accordance with its
instructions;

(c) The undersigned shall require that the language of this certification be included in the award
documents for all subawards at all tiers (including subgrants and contracts under grants and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly.

As the duly authorized representative of the applicant, | hereby certify that the applicant will
comply with the above certification.

NAME OF APPLICANT PR/AWARD NUMBER AND / OR PROJECT NAME
New Hampshire Department of Education Carl D. Perkins Act of 2006
101 Pleasant Street
Concord, NH 03301

PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

John E. Lyons, Jr., Chairman, State Board of Education

SIGNATURE DATE

\\2 ta ¢ (ZNR) April 9, 2008
¥
ED 80-00§3 Q 06104
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ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND
BUDGET. SEND IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

Note:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the awarding
agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances. If such is the case, you will

be notified.

As the duly authorized representative of the applicant I certify that the applicant:

1

Has the legal authority to apply for Federal assistance, and the
institutional, managerial and financial capability (including
funds sufficient to pay the non-Federal share of project cost) to
ensure proper planning, management, and completion of the
project described in this application.

the Age Discrimination Act of 1975, as amended (42 U.S.C. 33
6101-6107), which prohibits discrimination on the basis of age;
(e) the Drug Abuse Office and Treatment Act of 1972 (P.L. 92-
255), as amended, relating to nondiscrimination on the basis of
drug abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation Act of

2. Will give the awarding agency, the Comptroller General of the 1970 (P.L. 91-616), as amended, relating to nondiscrimination
United States, and if appropriate, the State, through any on the basis of alcohol abuse or alcoholism; (g) 33 523 and 527
authorized representative, access to and the right to examine all of the Public Health Service Act of 1912 (42 U.S.C. 3 290 dd-
records, books, papers, or documents related to the award; and 3 and 290 ee 3), as amended, relating to confidentiality of
will establish a proper accounting system in accordance with alcohol and drug abuse patient records; (h) Title VIII of the
generally accepted accounting standards or agency directives. Civil Rights Act of 1968 (42 U.S.C. 5 3601 et seq.), as

. . . amended, relating to nondiscrimination in the sale, rental or

3. Will establish safeguards to prohibit employees from using their financing of housing; (i) any other nondiscrimination
positions for a purpose that constitutes or presents the provisions in the specific statute(s) under which application for
appearance of personal or organizational conflict of interest, or Federal assistance is being made; and (j) the requirements of
personal gain. any other nondiscrimination statute(s) which may apply to the

L . X application.

4. Will initiate and complete the work within the applicable time

frame after receipt of approval of the awarding agency. Will comply, or has already complied, with the requirements of
. . Titles IT and III of the uniform Relocation Assistance and Real

5. Will comply with the Intergovernmental Personnel Act of 1970 Property Acquisition Policies Act of 1970 (P.L. 91-646) which
(42 U.S.C. 54728-4763) relating to prescribed standards for provide for fair and equitable treatment of persons displaced or
merit syst.ems for programs funded‘under one of the 19 statutes whose property is acquired as a result of Federal or federally
or Teg‘fla"f’ﬂs specified in Appendlx. A OfO_PM'S Standards for assisted programs. These requirements apply to all interests in
a Merit System of Personnel Administration (5 C.F.R. 900, real property acquired for project purposes regardless of
Subpart F). Federal participation in purchases.

6. Will comply with all Federal statutes relating to Will comply, as applicable, with the provisions of the Hatch

nondiscrimination. These include but are not limited to: (a)
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which
prohibits discrimination on the basis of race, color or national
origin; (b) Title IX of the Education Amendments of 1972, as
amended (20 U.S.C. 331681-1683, and 1685-1686), which
prohibits discrimination on the basis of sex; (¢) Section 504 of
the Rehabilitation Act of 1973, as amended (29 U.S.C. 5794),
which prohibits discrimination on the basis of handicaps; (d)

Previous Edition Usable

Anthorized for I ocal Renrodnction

Act (5 U.S.C. 331501-1508 and 7324-7328) which limit the
political activities of employees whose principal employment
activities are funded in whole or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
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[image: image6.jpg]Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. 3276a to 276a-7), the Copeland Act (40
U.S.C. 3276 and 18 U.S.C. 33874) and the Contract Work
Hours and Safety Standards Act (40 U.S.C. » 327-333),
regarding labor standards for federally assisted construction
subagreements.

. Will comply, if applicable, with flood insurance purchase

requirements of Section 102(a) of the Flood Disaster Protection
Act of 1973 (P.L. 93-234) which requires recipients in a special
flood hazard area to participate in the program and to purchase
flood insurance if the total cost of insurable construction and
acquisition is $10,000 or more.

. Will comply with environmental standards which may be

prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 (P.L. 91-190) and Executive
Order (EO) 11514; (b) notification of violating facilities
pursuant to EO 11738; (c) protection of wetlands pursuant to
EO 11990; (d) evaluation of flood hazards in floodplains in
accordance with EO 11988; (¢) assurance of project consistency
with the approved State management program developed under
the Coastal Zone Management Act of 1972 (16 U.S.C. 331451
et seq.); (f) conformity of Federal actions to State (Clear Air)
Implementation Plans under Section 176(c) of the Clear Air
Act of 1955, as amended (42 U.S.C. 337401 et seq.); (2)
protection of underground sources of drinking water under the
Safe Drinking Water Act of 1974, as amended, (P.L. 93-523);
and (h) protection of endangered species under the Endangered
Species Act of 1973, as amended, (P.L. 93-205).

Will comply with the Wild and Scenic Rivers Act of 1968 (16
U.S.C. 31721 et scq.) related to protecting components or
potential components of the national wild and scenic rivers
system.

. Will assist the awarding agency in assuring compliance with

Section 106 of the National Historic Preservation Act of 1966,
as amended (16 U.S.C. 3470), EO 11593 (identification and
protection of historic properties), and the Archacological and
Historic Preservation Act of 1974 (16 U.S.C. 33469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and related
activities supported by this award of assistance.

. Will comply with the Laboratory Animal Welfare Act of 1966

(P.L. 89-544, as amended, 7 U.S.C. 332131 et seq.) pertaining
to the care, handling, and treatment of warm blooded animals
held for research, teaching, or other activities supported by this
award of assistance.

. Will comply with the Lead-Based Paint Poisoning Prevention

Act (42 U.S.C. 334801 et seq.) which prohibits the use of lead-
based paint in construction or rehabilitation of residence
structures.

Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit Act
‘Amendments of 1996 and OMB Circular No. A-133, AAudits
of States, Local Governments, and Non-Profit Organizations.=

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations and policies
governing this program.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL
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TITLE

Chairman, State Board of Education
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NH Departme

A

t Jof Education/State Board of Education

DATE SUBMITTED

April 9, 2008
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Part B:

Perkins IV Budget Forms

FY 2009 Perkins IV Budget (grant beginning on July 1, 2008)
Title 1 Assistance to States 

Local Formula Distribution (not less than 85%)  
$4,853,451.00 

Secondary Programs (79.5%)
 



$3,704,154.00

Postsecondary Programs (20.5%) 



$   955,159.00
Subtotal 







$4,659,313.00

 


Ten Percent Reserve (if applicable)--4% Reserved

Secondary Programs          (100%)                       
$   194,138.00  
Postsecondary Programs    (0%)                        
$                -0- 

Subtotal                                                                  


$   194,138.00 
State Leadership (up to 10%)



$   570,994.00

State Institutions (up to 1%) 




$     57,099.00

Nontraditional Training and Employment 


$     60,000.00

  (between $60,000 and $150,000)

Other State Leadership




$   453,895.00
Subtotal 







$   570,994.00

State Administration (5%)  

Federal Perkins





$   285,497.00

State Match 
*




           ($   285,497.00)

Total Title I: Basic Grant



Total

$5,709,942.00

Title II Tech Prep ($376,158.00)

Tech Prep Education Programs 




$   357,350.00

Tech Prep Administration 




           
$     18,808.00

Total Title II: Tech Prep Grant 


Total     
$   376,158.00

*This figure not included in Total Title I:  Basic Grant. 

	[image: image7.png]Perkins SY 2008-09 Allocation, 4% Reserve, $50,000 Incentive

sY07.08 570809
Actual Center Y0809
Center Formula 572008 Cemter  Pervent
Region_Center Allocations __ Allocations Reserve Allocations __Change
2 Bedin 5 6om0945 § 6677886 5 36020 § 6997906 0%
3 Litleton $ 5417402 § 5638405 § -5 semans 4%
White M1, Reg 5417401 § 5638405 § S5 semans 4%
N_Couniey Charter Academy WA $ 13945 % S5 w645 WA
4 RiverBend, VT § 5075436 § 2761190 §  BmAN074 $ 081264 0%
5 Figmouth $ o7gaAl3 § ondledd $ 75008 § 979552 0%
6 Comway $ sU00 § 693661l § 174021 § B! 0%
7 Herford, VT $ 10161526 § 9854683 §  3is412 $ I0L7N9 0%
8 Laconia $ MR § 1840060 § 21073 $ 04203 0%
Winnisquem $ 4g5IEes § 4425596 § 431795 § Il 0%
9 Walfeboro $ 10580929 § 10318377 § 274643 105975 0%
10 Cleremont $10L18625 §  8LOBLI6 § X202 $ 0L 0%
Newport $ 745903 § 7529069 § S5 mne 1%
11 Concord $ wunme § 30§ -5 amaes 0%
S Charter School WA $ a6 § - a6y WA
12 Dover § 15126020 § 19304 § S8 o %
Somersworth $ 1764632 §  1B9BE § -5 mgmm %
Rochester $ 15126020 § 193043 § S8 o %
Equestrien A cad. Charter School WA S 699§ - 4199 WA
Cocheco Charter School WA 146007 $ -5 lem WA
13 Keene $ 10T § 1536281 § 131§ 100530 0%
Fall Mountain $ 631427 § 6430 S 33083 5 63N 0%
14 ConVal $ 15657229 § 15619976 § 5079 5 15675055 0%
15 Manchester $ 66268138 § 71419035 § -5 7m0z %
16 Nashue $ meesIn § 340876 § S5 mamsie %
Miford. $ 7600337 § 820313 § S5 mmis 7%
Hudson $ 3067436 § 11119622 § S5 neen
Acad of Science & Design WA $ 8535 § - 525 WA
17 Pinkerion § 15012327 § 1061721 § -85 ie0eua 6%
Salem $ 15012327 § 1061721 § S5 ieeua 6%
18 Exeter $ 30923 § 4470 $ BTV NUA Y
Great Bey cLeaming Cherter Sch WA S 113999 § S5 1% wa
Virtual Learning Academy WA $ 5967 § SR 5967 WA
19 Portsmouth § 02819 § 793433 § 126007 § 9251340 0%
99 Windhem, VT $ 16583 § 1510870 § 147855 § 1659735 0%
Totals: 398886675 § 309927064 § 14413803 § 414340867 4%






Part C:

Accountability Forms

Student Definitions

A. Secondary Level


B. Postsecondary/Adult Level


II. FINAL AGREED UPON PERFORMANCE LEVELS FORM (FAUPL)

A.  SECONDARY LEVEL

	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/06-6/30/07
	Year One

7/1/07-6/30/08
	Year Two

7/1/08-6/30/09

	1S1

Academic Attainment – Reading/Language Arts

113(b)(2)(A)(i)
	Numerator: Number of CTE senior concentrators who have met the acceptable performance range of basic or better on the Statewide high school reading/language arts assessment administered by the State under Section 1111(b)(3) of the Elementary and Secondary Education Act (ESEA) as amended by the No Child Left Behind Act based on the scores that were included in the State’s computation of adequate yearly progress (AYP) and who, in the reporting year, left secondary education.

Denominator: Number of CTE senior concentrators who took the ESEA assessment in reading/language arts whose scores were included in the State’s computation of AYP and who, in the reporting year, left secondary education. 
	State and Local Administrative Records

(NCLB)
	B: 77.00%
	L:  77.00%
A: 
	L:  85.00%
A: 


	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/06-6/30/07
	Year One

7/1/06-6/30/07
	Year Two

7/1/07-6/30/08

	1S2

Academic Attainment - Mathematics

113(b)(2)(A)(i)
	Numerator: Number of CTE senior concentrators who have met the acceptable performance range of basic or better on the Statewide high school mathematics assessment administered by the State under Section 1111(b)(3) of the (ESEA) as amended by the No Child Left Behind Act based on the scores that were included in the State’s computation of adequate yearly progress (AYP) and who, in the reporting year, left secondary education.

Denominator: Number of CTE senior concentrators who took the ESEA assessment in mathematics whose scores were included in the State’s computation of AYP and who, in the reporting year, have left secondary education. 
	State and Local Administrative Records

(NCLB)
	B: 64.00%
	L:  64.00%
A: 
	L:  76.00%
A: 


	Column

1
	Column

2
	Column

3
	Column

4
	Column

5
	Column

6

	Indicator &

Citation
	Measurement

Definition
	Measurement

Approach
	Baseline

7/1/07-6/30/08
	Year One

7/1/08-6/30/09
	Year Two

7/1/09-6/30/10

	2S1

Technical Skill Attainment

113(b)(2)(A)(ii)
	Numerator: Number of CTE senior concentrators who completed all technical skill competencies that are aligned with industry-recognized standards, if available and appropriate, during the reporting year.

Denominator: Number of CTE senior concentrators who left secondary education during the reporting year.
	National/State Standards and Local Assessment Systems

Baseline based on three-year average
	B:  86.82%
	L:   87.32%
A:
	L:  87.82%

A:

	3S1

Secondary School

Completion

113(b)(2)(A)(iii)(I-III)
	Numerator: Number of CTE senior concentrators who earned a regular secondary school diploma, earned a General Education Development (GED) credential as a State-recognized equivalent to a regular high school diploma (if offered by the State) or other State-recognized equivalent (including recognized alternative standards for individuals with disabilities), or earned a proficiency credential, certificate, or degree, in conjunction with a secondary school diploma (if offered by the State) during the reporting year.

Denominator: Number of CTE senior concentrators who left secondary education during the reporting year.

	State/Local Administered Data

Baseline based on three-year average
	B:  95.00%


	L:  95.00%

A:
	L:  95.00%


	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/06-7/30/07
	Year One

7/1/07-6/30/08
	Year Two

7/1/08-6/30/09

	4S1

Student Graduation Rates

113(b)(2)(A)(iv)


	Numerator: Number of CTE senior concentrators who, in the reporting year, were included as graduated in the State’s computation of its graduation rate as described in Section 1111(b)(2)(C)(vi) of the ESEA.  

Denominator: Number of CTE senior concentrators who, in the reporting year, were included in the State’s computation of its graduation rate as defined in the State’s Consolidated Accountability Plan pursuant to Section 1111(b)(2)(C)(vi) of the ESEA. 


	State and Local Administrative Records

(NCLB)
	B: 75.00%


	L:  76.00%
A: 
	L:  77.00%
A: 

	5S1

Secondary

Placement

113(b)(2)(A)(v)


	Numerator: Number of CTE senior concentrators who completed secondary career and technical education and left secondary education and were placed in postsecondary education or advanced training, in the military service, or employment in the second quarter following the program year in which they left secondary education (i.e., unduplicated placement status for CTE concentrators who graduated by June 30, 2007 would be assessed between October 1, 2007 and December 31, 2007).
Denominator: Number of CTE senior concentrators who left secondary education during the reporting year.

	State-Developed, School-Administered Surveys/Place-ment Records

Baseline based on three-year average
	B:  95.00%


	L:  95.00%

A:
	L:  95.00%

A:


	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/07-6/30/08
	Year One

7/1/08-6/30/09
	Year Two

7/1/09-6/30/10

	6S1

Nontraditional

Participation

113(b)(2)(A)(vi)
	Numerator: Number of CTE participants from underrepresented gender groups who participated in a program that leads to employment in nontraditional fields during the reporting year.
Denominator: Number of CTE participants who participated in a program that leads to employment in nontraditional fields during the reporting year.

	State/Local Administrative Records

Baseline based on most recent median
	B: 22.13%


	L:  22.38%

A:
	L:  22.63%

A:

	6S2

Nontraditional 

Completion 

113(b)(2)(A)(vi)
	Numerator: Number of CTE senior concentrators from underrepresented gender groups who completed a program that leads to employment in non traditional fields during the reporting year.
Denominator: Number of CTE senior concentrators who completed a program that leads to employment in nontraditional fields during the reporting year.

	State/Local Administrative Records

Baseline based on most recent median
	B:  18.60%


	L:  18.85%

A:
	L:  19.10%

A:


III. FINAL AGREED UPON PERFORMANCE LEVELS FORM (FAUPL)

B.  POSTSECONDARY/ADULT LEVEL – New Hampshire

	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/07-6/30/08 
	Year One

7/1/08-6/30/09
	Year Two

7/1/09-6/30/10

	1P1

Technical Skill Attainment

113(b)(2)(B)(i)
	Numerator: Number of matriculated CTE concentrators who passed technical skill assessments that are aligned with industry-recognized standards, if available and appropriate, during the reporting year. 
Denominator: Number of matriculated CTE concentrators who took technical skill assessments during the reporting year.

	Telephone Survey, Administrative Data and Departmental Records
	B: 47.00
	L:

A:
	L: 52.00

A:

	2P1

Credential, Certificate, or Degree

113(b)(2)(B)(ii)
	Numerator: Number of matriculated CTE concentrators who received an industry-recognized credential, a certificate, or a degree during the reporting year.
Denominator: Number of matriculated CTE concentrators who left postsecondary education during the reporting year.

	State/Local Administrative Data


	B: 28.00
	L:

A:
	L: 35.00

A:


	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/07-6/30/08
	Year One

7/1/08-6/30/09
	Year Two

7/1/09-6/30/10

	3P1

Student Retention 

113(b)(2)(B)(iii)
	Numerator: Number of matriculated CTE concentrators who remained enrolled in their original postsecondary institution during the reporting year and who were enrolled in the same postsecondary institution in the fall of the previous reporting year.
Denominator: Number of matriculated CTE concentrators who were enrolled in postsecondary education in the fall of the previous reporting year and who did not earn an industry-recognized credential, a certificate, or a degree in the previous reporting year.

	Administrative Records 
	B: 25.00
P:
	L:

A:
	L: 32.00

A:

	4P1

Student Placement

113(b)(2)(B)(iv)
	Numerator: Number of matriculated CTE concentrators who were placed or retained in employment or state-wide apprenticeship programs in the 2nd quarter following the program year in which they left postsecondary education (i.e., unduplicated placement status for CTE concentrators who graduated by June 30, 2007 would be assessed between October 1, 2007 and December 31, 2007).
Denominator: Number of matriculated CTE concentrators who left postsecondary education during the reporting year.

	Administrative Record Exchanges

and

NH Employment Security Records
	B:  62.00

P:
	L:

A:
	L: 69.00

A:


	Column

1
	Column

2
	Column

3
	Column

4
	Column 

5
	Column 

6

	Indicator & 

Citation
	Measurement

Definition 
	Measurement

Approach
	Baseline

7/1/07-6/30/08
	Year One

7/1/08-6/30/09
	Year Two

7/1/09-6/30/10

	5P1

Nontraditional 

Participation 

113(b)(2)(B)(v)
	Numerator: Number of CTE participants from underrepresented gender groups who enrolled in non-traditional programs during the reporting year. 

Denominator:  Total number of CTE participants who participated in a non traditional program during the reporting year.  


	Administrative Records

	B:  17.00

     P: 
	L:

A:
	L: 17.25

A:

	5P2

Nontraditional

Completion

113(b)(2)(B)(v)
	Numerator: Number of matriculated CTE concentrators from underrepresented gender groups who completed a nontraditional program during the reporting year.

Denominator: Number of matriculated CTE concentrators who completed a program in nontraditional fields during the reporting year

	Administrative Records
	B: 14.00

P: 
	L:

A:
	L: 14.25

A:


Participants:





A secondary student who has earned one (1) or more credits in any career and technical education (CTE) program area.





Concentrators:





A secondary student who has completed greater than 50% of the required sequence of instruction in his/her career and technical program and is enrolled in the second half of the program as of October 1st or March 1st.





Participants:





A postsecondary/adult student who has earned one (1) or more credits in any CTE program area.





Concentrators:





A matriculated postsecondary/adult student who: (1) completes at least 12 academic or CTE credits within a single CTE program area sequence that is comprised of 12 or more academic and technical credits and terminates in the award of an industry-recognized credential, a certificate, or a degree; or (2) completes a short-term CTE program sequence of less than 12 credit units that terminates in an industry-recognized credential, a certificate, or a degree.








� The Follow-the-Child initiative in New Hampshire captures and expands upon the spirit of No Child Left Behind and the urgency to move each child to academic proficiency and beyond.  Each child is supported in four domains: personal, social, physical, and academic. The initiative promotes personalized learning that plots a track toward proficiency and defines the necessary support systems for each child.






NH Five-Year State Plan

